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4 aspects 
developed 

through all 3 
strands of the 

project

providing a welcoming 
and inclusive 
environment

assessing new arrivals 
holistically, considering both 
academic and mental health 

needs

providing ongoing 
learning and pastoral 

support

supporting parents/carers 
(including hosts and 

sponsors)
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Outline of this 
session

Main aims:

▪ Discuss ‘what works’ for children who 

are new to English and those who need 

supported access to the curriculum

▪ Consider some of the challenges and 

solutions in assessing and monitoring 

progress

▪ Share some practical ideas for 

supporting classroom learning



Refining school 
support:

Supporting academic 
engagement and 

progress

Parent and child voice taken from 

research undertaken by Jade Wang, 

May 2023

▪A sense of competence and 

achievement is important for 

children’s motivation

▪Teachers need to have high 

expectations of children



Ref: 

‘School support for asylum-
seeking and refugee children: a 

systematic literature  and  
exploration of child and family 

perspectives’ 
Jade Wang, 2023

Peter never went to Year One in Nicaragua…They 

put them straight in Year Two [in England] … I 

asked for my child to start from level one…they 

said to me, ‘No… because he’s too old for that.’



School said], ‘She’s going to have some special 
time to catch up on English, maths and 
everything so she gets to the, kind of the 
same… level as her peers now,’ and for me, that 
was…the most important thing



Helping overcome 
initial English 

language barriers

Don’t take a test of 

English when they are 

just starting!



Maybe do a partner thing with other 

children. So, for example, they could teach 

their classmates to read, do a reading 

buddy or some [EAL] practices with a friend 

and then the other child will feel like, ‘Oh, 

I'm tutoring someone,’ so it'll be a 

confidence boost for both. And just, it will 

also help them make little friendships.



Learners using 
EAL

▪The term “EAL” is used to describe 

a diverse group of learners who 

speak English as an Additional 

Language

▪ the title ‘EAL’ gives minimal 

information about a student, and it 

does not provide any indication of 

future academic achievement



Proficiency in English

Learners may be at any stage of 

developing English language 

proficiency, from New to English, to 

completely Fluent.

Research shows a clear correlation 

between proficiency and potential 

academic achievement with learners 

who are assessed as being Competent 

or Fluent scoring significantly higher in 

all national assessments than their 

monolingual peers. 

Risk factors 

affecting 

academic 

achievement



Point of arrival in 
the English 

education system

Learners using EAL who arrived in the school system 

during KS1 are more likely to reach the national expected 

standards by year 6, than those arriving during 

KS2/during secondary education.

Entering the education system part way through an 

academic year is another risk factor. 

In addition, the experience learners have had of 

education before arrival can vary greatly. Learners may 

have already had a high level of education in their home 

country or have had little or interrupted schooling. 



First language 
proficiency

Some learners may speak and 

write several languages while 

others may have limited literacy 

in their first language. 

This can be the same for other 

family members. 



Activityualities

Able to communicate well with staff in different roles
Personal qualities

Able to communicate well with staff in different roles

Take a moment to 

pause the video and 

make a note of  any of 

these risk factors that 

apply to newly arrived 

children/young people 

in your school



Stages of English Language 
Acquisition and strategies 

to support learners



Stages of language acquisition

Silent period

Adjustment and ‘tuning in’ – learning familiar 
classroom routines and formula language

Basic survival 
language

•Self help – observing, copying, listening

•Joining in

•Finding out

This can last up to 6 
months

This can take up to 2 
years

BICS
Basic 

Interpersonal 

Communicative 

Skills 



Full competence in using 
English

•Full curriculum access

•Language for:

•Persuasive argument

•Hypothesis

•Exploring text etc.

•Using idiom and                       
metaphor

This can take a 
further 5 years

CALP
Cognitive 

Academic 

Language 

Proficiency

Stages of language acquisition



Gibbons P. 2014 
‘Scaffolding 
Language, 

Scaffolding Learning’ 
2nd Edition. 
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Learning/engagement 

zone (the zone of 

proximal development)

Comfort zone

Frustration/ 

anxiety  zone

Boredom zone



świerszcz żabajastrząb trawa

The addition of images can give a pupil instant access to 

an activity that otherwise would have been extremely 

challenging, if not impossible. 

Y6 Science Activity
Rearrange these organisms to make this food chain correct.  

Visual support



świerszcz 
(grasshopper)

żaba (frog)

jastrząb (hawk)

trawa (grass)

http://alicewalkersgarden.com/wp-content/uploads/Broadway-Grass2.jpg

http://animalia-life.com/data_images/hawk/hawk6.jpg

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&uact=8&ved=0CAcQjRxqFQoTCKHoypfqnMkCFURcFAod5KwDpg&url=http://alicewalkersgarden.com/2015/03/poems-to-welcome-spring/broadway-grass-3/&bvm=bv.107763241,d.d24&psig=AFQjCNH_Lscnnt3VnuL4un9sDTye6rNDBQ&ust=1448034269109713
http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&uact=8&ved=0CAcQjRxqFQoTCM-Zy4zrnMkCFQPpFAodQ2ECew&url=http://animalia-life.com/hawk.html&bvm=bv.107763241,d.d24&psig=AFQjCNFQTGxZnzVHLeALKr98FO9hjePUyA&ust=1448034514576175


SUBSTITUTION TABLES 



https://ealresources.bell-foundation.org.uk/

SUBSTITUTION TABLES – DT 

https://eal.britishcouncil.org/


At the seaside substitution table



Creating gap fill using existing text

Differentiate the task

- Ask pupils to predict the missing preposition (HA)

- Give them a word bank (MA)

- Give them a choice of two – which one is correct (LA)



Activity

Take a moment to 

pause the video and 

make a note of all the 

strategies and activities 

that you already use in 

your school



During the New to English and 

Early Acquisition stages, the focus 

for teaching and support should be 

on effective communication and 

‘meaning making’. At these stages 

fluency and building confidence is 

more important than accuracy.



What to expect…
Typical 

challenges…

▪ We expect a ‘spiky profile’ in our EAL learners

▪ Natural for Writing to be at a lower level than 

other skills. 

▪ L1 may:

- have a different script/letters/accents

- be written in a different direction

- have different punctuation

▪ Different fonts/styles of handwriting produce very different looking letters.  

a a  g g  q q 



Strategies for the 
Non-verbal or Silent 

Period

▪ Continue talking even when children do not respond; 

▪ Persistent inclusion in small groups with other children; 

▪ Use of varied questions; 

▪ Use of the first language; 

▪ Acceptance of non-verbal responses; 

▪ Praising of minimal effort; 

▪ Expectations to respond with repeated words and/or 

counting; 

▪ Provide activities which reinforce language practice 

through role play.

Clarke, P. (1992) English as a 2nd Language in Early Childhood. FKA Multicultural Resources 

Centre. Richmond: Victoria, Australia



Helping children to 
settle into the 

school 

▪ Appoint a language and/or social buddy (HA 
pupil/set)

▪ Provide fans with pictures and simple phrases, for 
example to express basic needs in the classroom 

▪ Provide children with bilingual dictionaries/books

▪ Use gestures, actions and facial expressions to 
support understanding in English

▪ Locate appropriate web resources or software



TRADUKKA

Immersive 

Reader/Translate 

tools in Microsoft



Levels of 
Proficiency in 

English

▪ Knowledge about the English language proficiency 

of learners using EAL is important for schools and 

teachers in informing the most appropriate support.

▪ The Bell Foundation’s EAL Assessment Framework 

for Schools provides a set of standards to assist 

schools in establishing English language proficiency 

and has been designed to support teaching and 

learning by enabling practitioners to generate 

targets to guide individual learner progress.

▪ The levels of proficiency in English are used both 

within the EAL Assessment Framework for School 

and on all teaching resources.









Other 
assessment 

programmes

Flash 

Academy
Learning 

Village



How do I assess a 
multilingual 

learner who is 
new to English?

Build up a profile of the learner to gain a broader picture

Adopt and embed an EAL assessment framework

Develop tailored support strategies

Carry out assessments in an environment that is familiar 

to the EAL learner

Consider different contexts when assessing what a 

learner can/cannot do

Avoid using formal standardised tests



Activitysonal qualities

Able to communicate well with staff in different roles
Personal qualities

Able to communicate well with staff in different roles

How do you or can you ensure 

staff are informed about best 

practice in this area?

What staffing structures are 

already in place?

Is there anything you could or 

should try to change?

Feedback to the group



Pupil survey





Portfolio tasks

Choose one of the following options:

▪ EAL/Session 3 Grows and Glows sheet

▪ Try a substitution table activity

▪ Complete a 5 minute EAL plan

▪ Work with a pupil to complete the translanguaging 

survey
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