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1. Introduction 
This policy sets out the aims and practices for the support of pupils learning English as an Additional Language, including children who are newly arrived in the UK.
** Insert your school mission statement here**
In developing this policy we recognise that migration and resettlement has a long history. It is not a new thing. Our communities have included people seeking sanctuary for many years. We understand that education is a fundamental means of integrating children who have experienced migration or resettlement into their new context. All children, including young migrants, refugees and asylum seekers have an entitlement to an ‘inclusive and equitable quality education and to lifelong learning opportunities’ in their resettlement context (UNESCO, 2015)​
“Education not only provides refugee children with the hope and means to succeed, but also anchors a child, whose life experience is often defined by chaos, fear and isolation, within a society, a school, a classroom, where he or she can belong.”​ Source: Lord Dubs in McIntyre and Abrams, (2021). 
Definitions
New Arrivals – sometimes called International New Arrivals or INA - refers to children who have arrived in this country from abroad, sometimes as refugees or asylum seekers 
Asylum-seeker - an asylum-seeker is someone who has fled their home country in search of safety and who has applied for protection under international law​
Refugee –  a refugee is someone whose application for asylum has been accepted and who has been granted refugee status​
Asylum-seekers and refugees aged under 18 have the same entitlement to education as other pupils​
English as an Additional Language (EAL) - ‘A pupil is recorded to have English as an additional language if they are exposed to a language at home that is known or believed to be other than English. This measure is not a measure of English language proficiency or a good proxy for recent immigration.’ (DfE Schools, Pupils and their Characteristics July 2020)
Multilingualism - is the use of more than one language, either by an individual speaker or by a group of speakers 
Bilingualism - the ability to understand and/or use two or more languages (Royal College of Speech and Language Therapists)​
2. Statement of aims and commitment
We believe that in order to achieve our aspirations for our children we must provide a learning environment where multilingual pupils, those learning English as an Additional Language and children newly arrived in our country can be supported to make the best progress possible.
We recognise the value of multilingualism and we aim to  promote and encourage the development of the children’s first languages in order to facilitate concept development in tandem with their acquisition of English.
Through the implementation of this policy we aim:
· to provide pupils with access to resources which are age appropriate, at an appropriate language level, and are linguistically and culturally appropriate

· to ensure that language and literacy are taught within the context of all subjects

· to ensure that learners not yet fluent in spoken English or the language of the curriculum receive planned support for all four aspects of speaking, listening, reading and writing

· to actively liaise with parents to help them to support their children’s learning

· to facilitate parents’ access to school life by providing dual language information and bilingual support especially for parents’ evenings, school events and workshops, and to monitor parental involvement

· to provide all staff with high-quality professional development to develop their knowledge of EAL pedagogy and their skills for teaching EAL learners
3. Context
** Information about your school context** for example:
In ** date** we have XX children in our school. 
As well as all of the children born in Manchester we have welcomed children from XX different countries.
Lots of children in our school speak more than one language. In addition to English, our children speak XX (number) language, including…..
4. Creating a welcoming environment
In order to give children the best start in our school we aim to create a welcoming and inclusive environment. We follow the PAWS model recommended by the Bell Foundation:
Prepare – Prior to admission we ** insert your own school procedures here. You could include:
· Complete a New Arrivals admission form with key information. Provide language support where necessary
· Arrange a tour of the school with key information provided in the home language and/or with pictures or photos to support the information
· Show parents where to find key information on the school website and how to use the translation button
· Provide guidance on the English education system translated into home language (Guidance is available in 22 languages to download from the Bell Foundation: Guidance for parents of students who use EAL: Helping children learn - The Bell Foundation (bell-foundation.org.uk))
· Display a ‘welcome’ sign in the family’s home language 
· Provide information about local organisations/charities/groups providing support

Alert – Before the pupil starts we ** insert your own school procedures here. You could include:
· Meet with parents to develop a Pupil Profile. This helps us to get to know what the child likes and dislikes and to understand more about their experience of going to school
· Provide key information for the class teacher
· Assign a key adult to offer initial pastoral/settling in support
· Develop an induction plan for the first week
· Organise a buddy system to provide peer support at different points in the day
· Prepare visual communication fans with key survival language
Welcome – In the first few days we ** insert your own school procedures here. You could include:
· provide peer support through our buddy system
· provide communication support by offering visual support (communication fans) for key survival vocabulary
· (for older children) set aside a room where the children can relax with other New Arrivals
· use visuals, translation apps and other language support to ensure access and communication
Support – In the first weeks we ** insert your own school procedures here. You could include:
· provide access to the curriculum using key visuals (e.g. photos, diagrams) because we recognise that the child might have already learned the concepts in their own language
· undertake an assessment of English language proficiency and set targets for development
· begin to build up an assessment profile of strengths and any areas of difficulty or concern
· review the key adult support and identify whether additional monitoring or pastoral support is needed
· invite parents to a coffee morning or other social opportunity to meet with other international parents
· keep in touch with parents and share information about their child’s progress
· share information about extra curricular activities to encourage pupils in making connections
5. Assessment and record keeping
For newly arrived children it is particularly important that assessment takes place over time and takes account of the child’s prior experiences. Formal or standardised assessments should not be undertaken in the first few days.
In the first days – begin to complete a pupil profile as a way to build a relationship with the child and to get to know more about their prior experiences. Try to build a picture of their previous school experience and key information such as whether they have learned to read and write in their home language.
In the first weeks – ** insert here information about the assessments you school uses for English language proficiency** for example:
Use the Bell Foundation EAL Assessment tracker to provide a baseline for the child’s current level of English proficiency.
Use this baseline information to develop an English language learning plan, using  the strategies and resources recommended on the Bell Foundation Resource website
** you might want to refer to:
· Early Years Foundation Stage / National Curriculum levels
· Qualifications and Curriculum Authority
· First language assessment
· English language proficiency
· Initial assessment of learners using EAL
· Appropriacy of testing
6. EAL teaching and learning
All our teachers and support staff have received training in how to support children who are new to English.
** Consider:
· Strategies for supporting access to the mainstream curriculum
· Teacher expectations
· Classroom organisation
· Supporting higher achieving learners
· Planning for language learning
· Use of EAL assessment to inform teaching and learning
7. Planning, monitoring and evaluation for EAL
Stages of language acquisition
We recognise that children learn in different ways and at different rates. There is a continuum of language acquisition from children who are completely new to English through to those who have developed fluency. It is important to understand which stage of language acquisition the child is working at.
Silent period – we understand that many children may go through an initial silent period when they first arrive in a new setting. This is a completely normal stage of development at any age. During this period the child is continuing to learn through observing and listening. It is important that they are included fully in the life of their class during this period.
New to English – in the early stages of learning English children should be supported to learn key survival language, using visuals, communication fans and peer support.
Developing competence – children will continue to need support in learning English over several years after they have achieved basic communication skills (sometimes called Basic Interpersonal Communication skills, or BICs). It can take up to 7 years to be fully confident with the language demands of the classroom. Children will benefit from continued support to access the curriculum using a range of visual strategies to support their understanding of the lesson content so that they are not disadvantaged by their bilingualism.
** Refer to:
· Target-setting – curricular and linguistic
· Observing, tracking, monitoring
· Record-keeping
· Curriculum planning

8. Special Educational Needs 
The assessment of special educational needs (SEND) for children who are multilingual and/or who are new to English is given particular care.
**Consider the following questions:
· Is it made it clear that SEN and EAL are not the same?
· Do pupils using EAL on either register (SEN or Gifted & Talented) have equal access to the school’s provision?
· Are pupils using EAL fairly represented on these registers?
· Are pupils with EAL fairly represented in intervention groups? If not, are there good reasons for this?
9. Resources
What is provided in terms of:
· Support staff for pupils using EAL
· Access to Dictionaries: Bilingual dictionaries are available for all multilingual children and children who are able to read in their home language are encouraged to use them
· Dual language resources: stories, non-fiction books and other reading materials are available in languages that are spoken in our school
· Visual support
· Peer support (e.g. Young Interpreters scheme)
· Intervention groups
· Funding – how is Pupil Premium used?
10. Parents/carers and the wider community
** How will the school welcome and encourage parents to become involved in the life of the school? Insert here all the things you do as a school.
For example you might include:
· Translation button on our website so that parents can access all the key information in their preferred language
· 
11. Key responsibilities and staff development
How will the school ensure there is an effective staff structure in place to support learners using EAL, and how will the school ensure staff are informed about best practice in this area?
Ambassador for Welcome and Belonging/ EAL co-ordinator
To liaise with office staff and class teachers to collect progress data on EAL pupils. 
• To update EAL records ready for the beginning of each academic year. 
• To liaise with class teachers and EAL support teacher to set individual pupil targets. 
• To provide support and advice for the teaching of EAL pupils. 
• To provide and/or arrange for staff training, as necessary. 
• To liaise with class teachers on individual pupil progress.
(Examples from other school policies)
EAL teacher/support staff
The role of class teachers is to:
· provide access to the curriculum using resources that include visual support such as photos, key visuals and diagrams
· use speaking and listening strategies to develop subject learning
· plan for teaching and learning of subject-specific vocabulary
· develop consistent approaches to teaching and learning in literacy and to build increased awareness of the existing language knowledge and understanding that pupils bring to lessons
Teaching support staff
Other support staff
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