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students at seven student associations across Ontario.

TECH-ENABLED LEARNING
The COVID-19 pandemic has changed the way post-secondary institutions approach teaching-learning 
forever, with a bulk of instruction being taught virtually over the last two years. While the possibility of 
in-person instruction in the near future seems promising, there is a new world order and hybrid instruction 
will be the predominant mode of instruction in years to come. As we look forward to the next four years, 
students highlight the issues they have experienced while working and learning remotely and suggest the 
following recommendations on how to improve technology-enabled learning. 

Institutional Accessibility 
Students have identified that live closed captions 
in their lectures have no quality control standards 
and thus cause greater issues for students who 
require accommodations to succeed in a virtual 
learning environment. In addition, these captions 
often lack accuracy, which can harm disabled 
students in an online setting. The inaccurate na-
ture could lead to students digesting the wrong 
material, interpreting content/messages wrong, 
or generally not understanding the content. Fur-
thermore, when these live lectures are recorded 
and uploaded online, they often aren’t uploaded 
in an accessible format, which creates a barrier 
for students who are deaf, hard of hearing, and/
or has auditory processing disabilities. More 
broadly, having students pay to access required 
homework and assignment software for every 
course they are enrolled in has been an increas-
ing concern for students, the high costs of the ex-
ternal resources can be unmanageable for some 
students and create an inequitable learning ex-
perience for them. 

With many students learning virtually due to the 
pandemic, access to reliable internet access is of 
the utmost importance. Private sector internet 
providers are not effectively incentivized to sup-
port access to, and the development of, quality 
internet service in rural and northern areas. Some 
individuals in Northern and rural communities 
don’t have access to the internet at all or if they 
do it comes at a very high cost. The lack of will 
from private providers is likely due to the fact that 
providing internet access to low-density rural ar-
eas is often not a profitable endeavour, meaning 

many internet companies will refuse to expand 
their networks to cover these communities.

Furthermore, beyond reliable internet access, 
students also need reliable access to technolo-
gy. Many households struggle to afford enough 
computers for students and other members of 
the household making online learning an unvi-
able and unaffordable option for them. For those 
living in Northern, rural, and Indigenous commu-
nities, there is a  lack of local access to computers 
and students in these areas would need to pay 
high shipping costs or travel costs to acquire the 
minimum requirement for success in an online 
environment. This has created a barrier for many 
students, as they are struggling financially and 
require specialized software to succeed in their 
courses and are unable to afford and access this 
necessary software.

Post-Secondary Affordability 
Post-secondary students should have access to 
clear financial support and resources to enable 
their educational pursuits. However, the cost of 
technology and software has increased with new 
programs and students are expected to front 
these costs as part of their expenses. Students 
have long called for more affordable resources 
and software to be used in classrooms. The pro-
vincial government has not provided consistent 
and stable funding to students or post-second-
ary institutions to support the use of innovative 
and accessible platforms, software, and tech-
nology or the development and wide use of free 
resources like OERs. While this would greatly 
benefit students, post-secondary institutions’ 
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campuses and online libraries and bookstores do 
not offer or advocate for affordable options when 
selling materials to students.

Accountability 
Prospective students should have all available in-
formation such as the overall learning outcomes 
of their degree of choice and enrollment data 
when choosing a post-secondary institution to 
attend. University data such as research reports, 
spending reports, and information on student 
needs is often unavailable or difficult to access. 
This information can be incredibly beneficial 
in supporting a student’s decision in choosing 
what university they would like to attend. Cur-
rently, there are no requirements for institutions 
to release their data publicly, nor are there any 
requirements for institutions to collect data con-
sistently for learning outcomes or student expe-
rience. At the present time, students believe that 
Ontario’s existing data collection practices are in-
sufficient to meaningfully assess its digital learn-
ing objectives.

Privacy, Intellectual Property, and Emerging 
Technologies 
Students should have access to lecture materials 
in a variety of modalities. Unfortunately, Instruc-
tors are often hesitant to post lecture content 
online because they are worried about students 
distributing their intellectual property without 
their knowledge or permission. 

Students have raised concerns with current on-
line proctoring software. Online proctoring soft-
ware can present increased barriers for racialized 
students who are often not detected by inequi-
tably developed facial recognition features. The 
use of facial recognition can complicate the use of 
the software by individuals with religious head-
wear, contributing to additional student stress 
and undue pressure to remove their headwear to 
access their assessment. These platforms raise 
questions regarding student data being given to 
third-party platforms. There have been known 
instances of security breaches wherein sensitive 
student data, such as names and addresses were 
leaked. Going further, ableist requirements that 
prohibit movement and restrict the use of accom-
modation aids make online proctoring software 
inaccessible for students with disabilities. Many 
instructors do not offer alternatives to proctor-
ing software and/or make applying for alterna-
tive assessments intentionally cumbersome to 

dissuade students from accessing them. Despite 
there being known methods of discouraging aca-
demic dishonesty in online courses that are much 
less invasive, instructors and institutions contin-
ue to use proctor software, which many students 
believe is unfair. 

Online Courses
All students should expect support in achieving 
the same learning outcomes in an online course 
as they would in a traditionally-delivered or hy-
brid course. However, as many courses are still 
dealing with the precarious and unknown future 
of whether courses will be in-person, virtual or 
hybrid, students may experience volatility in their 
abilities to engage with online courses due to 
a course’s technological requirements. Current 
quality assurance criteria for changing the mode 
of delivery for some portion of a program to on-
line delivery do not require appropriate consid-
eration of instructional support needs, nor does 
not require appropriate consideration of student 
access.

Students have also expressed concerns that their 
institution is not incentivizing faculty to engage 
with pedagogical resources to improve methods 
of teaching and learning. The current Strategic 
Mandate Agreement and performance-based 
funding framework is not conducive to pedagog-
ical experimentation/innovation. We recognize 
that some institutions may want to do such re-
search, but they may lack the resources to effec-
tively support the design, development, and de-
livery of online courses.

We heard considerable feedback over the past 
two years about In emergency transitions to on-
line learning and that the unique pedagogy of 
online courses should be considered in the de-
sign, development, and delivery of online courses 
wherever possible. Students are reporting that 
emergency transitions to remote learning gener-
ally necessitate the efforts of individual instruc-
tors to update an existing in-person course for 
online delivery. Most instructors lack thorough 
training or support options to design, develop, 
and deliver an online course, especially in cir-
cumstances of emergency transitions to online 
learning. While these circumstances are not ideal 
for students, we recognize that they also aren’t 
ideal for faculty and staff. As the past two years 
have been unprecedented, we recognize that 
providing adequate instructional and technolog-



APRIL 2022

TECH-ENABLED LEARNING

ical support for instructors is a costly endeavour 
that institutions cannot financially prepare for in 
a practical way. 

Non-Degree Credentials 
Digital badging provides a unique opportunity 
to improve on other skills-articulation programs 
that exist across the province, such as co-cur-
ricular records. Non-degree credentials, such as 
badging, can help students better articulate skills 
developed in extra-curricular activities. Unfortu-
nately, badging is not yet widely acknowledged 
by employers or post-secondary education insti-
tutions in Ontario. There is a lack of data on the 
regulation of badging and how to most effective-
ly utilize them, which affects their credibility out-
side of post-secondary institutions.
Open Educational Resources 
OERs are a legitimate and effective approach to 
addressing student concerns around the afford-
ability of textbooks and other forms of course-
ware. The rising costs of educational materials, 
such as textbooks, create increasingly large fi-
nancial barriers for students pursuing post-sec-
ondary education; These rising costs dispro-
portionately impact low-income students. As 
a result, there is evidence that suggests stu-
dents often drop courses, choose not to enroll, 
or change their course section due to the cost 
of course materials. There are several cheaper 
alternatives in the marketplace to make course 
resources more accessible, including OERs. De-
spite the increased availability of digital material/
resources sold by publishers with far lower costs 
of production than their print counterparts, finan-
cial accessibility has not significantly improved.

With the widespread adoption of Open Educa-
tional Resources, students want to ensure that 
there are quality assurance protocols in place. 
Current OERs available to course instructors in 
Ontario are often left underutilized due to a lack 
of awareness regarding the efficacy and quali-
ty of OERs. In addition, it is difficult for instruc-
tors to find vetted, trustworthy OERs due to the 
many disparate catalogues and databases of 
such resources. Further, there is currently little 
centralized data regarding the impacts of OERs 
on the teaching and learning experience in On-
tario. There also isn’t a standardized reporting 
structure for institutions to measure the usage, 
concerns, and successes (e.g., financial impact) 
of OERs. This data can significantly help dispel 
myths about OERs are support their widespread 

adoption. 

Online Learning Materials 
Online learning tools are a useful component of 
post-secondary education as they can enhance 
the accessibility and quality of education if used 
effectively and consistently. They provide more 
flexibility and affordability and enhance adap-
tive learning for post-secondary students. While 
they have many benefits for students, there are 
also a number of concerns. Online learning tools 
are often not developed or appraised to meet the 
same standards of quality as traditional, physical 
learning tools. They are also not always compat-
ible with common assistive technologies and de-
vices, creating barriers for students and decreas-
ing the accessibility of the tools. Furthermore, 
inconsistent and variable development and im-
plementation of online learning tools within and 
across institutions can decrease the quality and 
accessibility of education and introduce variable 
digital literacy requirements, creating barriers for 
students.

Learning management systems (LMS) are soft-
ware applications generally used to administer 
courses and typically have integrated compo-
nents that track, document, report, and/or auto-
mate various components of the course or pro-
gram delivery. Students have stated that faculty 
and instructors’ lack of technical skills and knowl-
edge, as well as a lack of adequate institutional 
capacity and support, often prevents the use of 
LMS to their full potential, reducing their poten-
tial benefit to postsecondary education.  In addi-
tion, LMS is often not appraised with the same 
level of rigorous quality appraisal standards as 
in-person learning environments. Students have 
also realized that LMS is often used and imple-
mented to varying degrees and manners within 
institutions, creating confusion and barriers for 
students, negatively impacting learning experi-
ences, and reducing educational quality.

Teaching Skills and Instructors 
All instructors and faculty should feel comfort-
able with and be able to effectively and consis-
tently use technology-enabled learning systems, 
resources, and tools to ensure the equitable pro-
vision of high-quality, accessible education for all 
post-secondary students. Unfortunately, instruc-
tors and faculty do not always possess the tech-
nical skills and knowledge to use technology-en-
abled learning systems, resources, and tools in 
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an accessible, consistent, effective, and equitable 
manner. Additionally, faculty and instructors’ lack 
of technical skills and knowledge around using 
technology-enabled learning systems, resources, 
and tools detracts from the quality and acces-
sibility of education delivered in post-second-
ary institutions. We recognize that developing 
and implementing technology-enabled learning 
systems, resources, and tools used in post-sec-
ondary education can be overwhelming for fac-
ulty, instructors, and staff. However, more can be 
done to better support both students and faculty. 

Infrastructure 
With COVID-19 impacting students across the 
province and globe, the emphasis has been for 
post-secondary institutions to temporarily move 
online with an end goal of returning to in-per-
son instruction. As the province begins to move 
toward hybrid and in-person modes of learning, 
students have realized that not all classrooms 
are equipped to support the diverse needs of 
students in post-secondary. This has added bar-
riers for students who are disabled; Students 
with disabilities and diverse access needs are of-
ten excluded from a post-secondary institution’s 
plans to implement new technology or learning 
models. This public health crisis has significantly 
shifted learning for students but has also impact-
ed how faculty go about their jobs. Post-second-
ary institutions have not been able to support 
instructors and students with the technology 
and in-person support needed to facilitate hybrid 
learning options.

Public vs. Private
Decisions around which digital tools/resources 
are used in the classroom should be primarily 
based on their ability to meet institution, instruc-
tor and student needs. There are several bene-
fits for students when their institution develops 
in-house pedagogical tools. However, pedagog-
ical innovation is typically not seen as a worth-
while or career-advancing pursuit by instructors 
and thus is not prioritized. Educational tools de-
signed by for-profit companies prioritize profit 
and marketability to institutions/instructors over 
student learning and experience. Lack of involve-
ment from public institutions in the design and 
development of educational tools leaves them 
dependent on what privately-owned companies 
produce, which as previously mentioned doesn’t 
directly benefit a student’s learning experience. 

Access to Content 
To address students’ concerns around equita-
ble access to content, the provincial government 
should provide post-secondary institutions with 
funding to find, develop, and/or hire more acces-
sible and equitable captioning technologies/staff. 
Students with disabilities face unique challeng-
es in accessing course content. We believe that 
the Ministry of Colleges and Universities should 
work with Accessibility Offices at an institutional 
level to implement ways of presenting materials 
which is effective for students with visual im-
pairments and which would give them equita-
ble access to the classroom materials. Similarly, 
the Ministry of Colleges and Universities should 
mandate training on accessibility requirements in 
the online classroom environment to ensure each 
student has equitable access to learning mate-
rials. A large part of access issues is caused by 
the inability or unwillingness of faculty and staff. 
Training for staff on how to better provide ac-
commodations within an online environment is 
beneficial for all students. 

The Postsecondary Education Standards Devel-
opment Committee recently released their report 
outlining recommendations that should be made 
within the post-secondary sector to improve the 
accessibility for students. Of note, we believe The 
Government of Ontario should implement recom-
mendation 68 in the Development of Proposed 
Post-Secondary Education Report “each post-
secondary institution must develop and make 
publicly available a plan to seamlessly include 
accessibility in the digital learning and technol-
ogy used throughout the academic journey of all 
students with disabilities. In addition, the gov-
ernment of Ontario should implement recom-
mendation 69 in the Development of Proposed 
Post-Secondary Education Report “the Digital 
Learning and Technology plan must be created 
in consultation with a diverse body of stakehold-
ers that includes students with disabilities. To 
complement these two recommendations, the 
Ministry of Colleges and Universities should en-
act a regulation which requires professors to give 
versions of classroom documents that meet the 
AODA standards for web content to accessibility 
offices at institutions when students with rele-
vant accommodations require them.

To address and respond to the concerns regard-

RECOMMENDATIONS
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ing internet access, the provincial government 
should incentivize the private sector through tax 
credits to assist Ontario’s Broadband and Cellular 
Action Plan and improve access to broadband in-
ternet for rural and northern communities. They 
should also provide  students who demonstrate 
financial need and weak or no access to the in-
ternet in their place of residence with grants for 
internet installation. To support students who 
face difficulty gaining access to necessary tech-
nological resources, the Ministry of Colleges & 
Universities should provide grant funding to in-
stitutions’ financial aid departments which would 
support students who lack the funding to pur-
chase appropriate technology. The Provincial 
Government should also amend the computer 
allowance within OSAP to provide students with 
a grant of up to $1500 to use at one point during 
their degree. 

Improving Post-Secondary Affordability 
In increasing the affordability of post-secondary, 
the provincial government should modify the ex-
isting OSAP framework to expand the number 
of grants available for students to access tech-
nology needed for all years of their post-second-
ary education. In addition, they should continue 
to provide funding to post-secondary institu-
tions through the Virtual Learning Strategy for 
Post-Secondary Education based on the costs of 
technology associated with programs offered to 
allow institutions to provide the necessary tech-
nology for students. Furthermore, the provincial 
government should develop guidelines for the 
creation and acquisition of various technologies 
within post-secondary institutions in consulta-
tion with students, faculty members, administra-
tions, industry stakeholders, and other commu-
nity members through a province-wide advisory 
group.

In bolstering the validity of the un-affordability of 
post-secondary education, the province of Ontar-
io should task the Higher Education Quality Con-
trol of Ontario with researching the rising cost 
of technology associated with post-secondary 
education as well as the impacts and successes 
of government loans in alleviating barriers and 
improving transparency. The Ministry of Colleges 
and Universities should also narrow the Tuition 
Fee Framework and Ancillary Fees Guideline to 
limit the use of third party resources already of-
fered by the university, over $50 per term, and 
for use in assessments worth less than 20% of 

the final grade, in an effort to promote a more 
cost-friendly, equitable, and accessible learning 
experience for all students. Lastly, the provincial 
government should collaborate with post-sec-
ondary libraries and bookstores to negotiate 
lower-cost licensing and purchasing agreements 
for the courseware to reduce financial barriers for 
students.

Open Data 
Prospective students should have all available in-
formation such as the overall learning outcomes 
of their degree of choice and enrollment data 
when choosing a post-secondary institution to 
attend. In reaching this goal, the Ministry of Col-
leges and Universities should task HEQCO with 
expanding their Open Data Inventory database 
to improve public access and accountability; this 
decision should be tied with enveloped funding 
for HEQCO to expand their Open University da-
tabase. Lastly, we believe that the provincial gov-
ernment should task COU to develop a uniform 
data collection system for learning outcomes and 
student experience that is publicly available. 

Data Collection
Tech-enabled learning has the potential to im-
prove the accessibility, affordability, and quality 
of education for all Ontario students. Research 
should be conducted around data collection 
methods to ensure students are protected. One 
measure that should be taken is for the Ontario 
government should develop a set of metrics to 
assess its digital-learning objectives. The gov-
ernment should also commission HEQCO to 
identify how perspectives, barriers, and resourc-
es within tech-enabled learning have evolved 
since the pandemic, and adjust the province’s 
digital-learning strategy accordingly. Finally, the 
Ontario government should expand its data col-
lection procedures to identify students who take 
digital courses or are provided services by pro-
vincial agencies in order to allow the evaluation 
of key outcomes such as graduation rates, skills 
acquisition, and postgraduate employment.

Intellectual Property Rights
Students should have access to lecture materials 
in a variety of modalities, but instructors are hesi-
tant to post content online due to the fear of their 
intellectual property being stolen. To address 
this, the provincial government should commis-
sion HEQCO to conduct a review of faculty mem-
bers’ concerns about intellectual property theft. 
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Their research should investigate their main con-
cerns, solutions that would make instructors feel 
more secure that their intellectual property will 
be safe, and the frequency of theft. Furthermore, 
the provincial government should commission 
HEQCO to conduct a review of faculty members’ 
concerns about intellectual property theft. Their 
research should create a guide for best practices 
for mitigating concerns around property theft. 

Online Proctoring 
To support students’ concerns with proctoring 
software, the Ministry of Colleges and Univer-
sities should mandate that each institution de-
velop a set of standards that proctor software 
used in post-secondary institutions must meet 
in terms of equitable assessment, privacy, acces-
sibility, and data rendition/security practices and 
that these policies be developed in consultation 
with students and student government repre-
sentatives, including students from marginalized 
communities most impacted by proctor software. 
The Ministry of Colleges and Universities should 
mandate that institutions inform instructors of 
the risks and possible harms of proctoring soft-
ware and alternative assessment methods that 
do not require proctoring software. This could 
help dispel any untrue myths around proctor-
ing software. Many students have indicated that 
professors and staff don’t understand that many 
students need accommodations and that proc-
toring software is not a one size fits all solution. 
The Ministry of Colleges and Universities should 
mandate policies pertaining to permitted uses 
of accommodation aids during online-proctored 
exams for disabled students, and/or have de-
partments in charge of accessibility services in 
post-secondary institutions oversee those poli-
cies. As we continue to navigate various forms 
of learning and examinations, the MCU should 
mandate that universities commit to using the 
most minimally invasive practices for ensuring 
academic integrity during assessments, wherev-
er possible. 

Access
All students should expect support in achieving 
the same learning outcomes in an online course 
as they would in a traditionally-delivered or hy-
brid course. In achieving this goal, the Ontario 
Universities Council on Quality Assurance (OUC-
QA) should amend the Protocol for Major Mod-
ifications to require an assessment of the exist-
ing criteria for changing a significant portion of a 

program from in-person to online. Furthermore, 
the provincial government should provide enve-
lope funding to institutions to support institu-
tional strategies that support students’ ability to 
engage with online courses, such as technology 
loan programs.

Pedagogy Research, Innovation, and Guidance 
In strengthening the pedagogy at universities in 
the province, the provincial government should 
task eCampus Ontario with the ongoing estab-
lishment of best-practice recommendations for 
the design, development, and delivery of online 
courses; where appropriate, different recommen-
dations should be established for different types 
of learning outcomes. To complement this, the 
provincial government should provide envelope 
funding to institutions for activities contributing 
to innovation and experimentation in the field of 
online learning in post-secondary environments. 
Lastly, the provincial government should provide 
generous funding to support institutional bodies 
which support the design, development, and de-
livery of online courses.

Emergency Transitions to Online Learning
In preparing for any future emergency transitions 
to online learning, the provincial government 
should commit to offering immediate and ade-
quate grant funding to institutions to facilitate 
an effective shift to remote course delivery in the 
case of future emergency transitions to remote 
learning.

Digital Badges
In supporting students to better articulate skills 
developed outside of academics, the provincial 
government, through eCampusOntario, should 
establish a badging framework. In addition, the 
provincial government should consult employers, 
post-secondary institutions, and students in de-
veloping skills competencies for badges, as well 
as further communicating the value of skills ar-
ticulation for employment. Lastly, the provincial 
government should, task eCampusOntario with 
developing a badging or certificate program to 
acknowledge professional development in tech-
nology-enabled learning for faculty, teaching as-
sistants, technicians, staff, and students.

Open Educational Resources
OERs continue to be an underutilized tool that 
can increase the affordability of post-secondary 
for many students. To support their widespread 
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adoption, the provincial government should in-
vest in increasing the number of high-quality 
Open Educational Resources, focusing first on 
common courses and disciplines where demand 
has not been met. In addition, the provincial gov-
ernment should reward institutions and instruc-
tors that replace expensive course materials with 
free and low-cost alternatives. Lastly, the pro-
vincial government should continue to subsidize 
the costs of course materials until OERs overtake 
them.

Ensuring Quality
While we are pushing for widespread OER adop-
tion, we recognize that firm standards need to be 
in place to protect the quality of these resources. 
OUSA believes that the provincial government 
should work with faculty stakeholders in Ontario, 
including but not limited to the Council of Ontar-
io Universities (COU) and Ontario Confederation 
of University Faculty Associations, to incorporate 
accurate and up-to-date information on OERs for 
faculty orientation across institutions. To comple-
ment this, the provincial government should in-
crease funding allocated to eCampusOntario to 
work with Teaching and Learning Centres, and 
their equivalents, to peer review existing OERs 
with a focus on quality assurance. Finally, the 
provincial government should, through eCampu-
sOntario, establish a quality assurance process 
to review OERs as they are developed.

Data Collection to Improve User Experience 
With widespread adoption, more institutions will 
likely undergo research projects to assess the ef-
fectiveness of OERs. When institutions embark 
on collecting data, the provincial government 
should mandate and provide funding to insti-
tutions to report data in a standardized format 
regarding both students’ and faculty members’ 
experiences with OERs. Additionally, eCampu-
sOntario is a major stakeholder in this space. 
OUSA believes that the provincial government 
should task eCampusOntario with the collection, 
analysis and publication of institutional user sat-
isfaction data.

Incentivizing the Adoption, Adaption, and 
Creation of OERs by Instructors
Any strategy to increase the adoption of OERs in 
Ontario’s postsecondary education system must 
be done in such a way that acknowledges indi-
vidual instructors’ right to select the educational 
resources they feel best aligns with their course. 

In supporting the adoption of OERs, the province 
should work with the Ontario Confederation of 
University Faculty Association (OCUFA) to devel-
op meaningful incentives geared toward faculty 
for OER development. Furthermore, the province 
should work with the Council of Ontario Univer-
sities to develop a best practice system for incen-
tivizing OER development.

As previously mentioned eCampusOntario has 
an extensive library and remains a significant 
stakeholder in this sector. OUSA believes that 
the provincial government should provide en-
velope funding to support the expansion of 
eCampus Ontario’s library to increase the capac-
ity and diversity of texts that encompasses all 
disciplines. Also, the creation and promotion of 
OERs should be included in Ontario’s Strategic 
Mandate Agreements as a metric for effective 
pedagogy and faculty innovation, linking perfor-
mance-based funding to increasing financial ac-
cess to education.

Online Learning Tools
To support students in their use of various online 
learning tools, the Ontario Universities Council 
on Quality Assurance (OUCQA), in partnership 
with eCampusOntario and ContactNorth, should 
develop best practices for the development, im-
plementation, and quality appraisal of online 
learning tools with a focus on accessibility, ef-
fectiveness, and consistency within and across 
institutions. In addition, the Ontario Universities 
Council on Quality Assurance (OUCQA) should 
integrate best practices around online learning 
tools into the Quality Assurance Framework 
used for Institutional Quality Assurance Process-
es. OUSA also believes that the Ministry of Col-
leges and Universities should fund and work with 
eCampusOntario and Contact North to central-
ize and distribute accessible and effective digital 
literacy education programs for instructors and 
students in Ontario post-secondary institutions.

In increasing the accessibility of these tools, the 
provincial government should require post-sec-
ondary institutions to ensure that online learn-
ing tools are accessible and user-friendly for all 
students and are compatible for use with com-
mon assistive technologies and devices. The 
provincial government should also encourage 
post-secondary institutions to identify in ad-
vance and clearly communicate to students the 
accessibility features of the online learning tools 
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needed to meet the essential requirements of a 
given course. 

Learning Management Systems 
Open-source Learning Management Systems 
(LMS), are more cost-effective and adaptable 
than licensed, proprietary systems. The Minis-
try of Colleges and Universities, in collaboration 
with eCampusOntario and ContactNorth, should 
encourage and provide technical support for the 
use of open-source LMS in post-secondary edu-
cation. There should also be more research into 
LMS to support faculty and staff awareness of 
the pros and cons of these platforms. As a result, 
the Ministry of Colleges and Universities should 
work with eCampusOntario, ContactNorth 
and the Ontario Universities Council on Quali-
ty Assurance (OUCQA) to enhance institutional 
knowledge and capacity around LMS in Ontario 
post-secondary institutions. This should be com-
plemented by the Ministry of Colleges and Uni-
versities developing, in partnership with the On-
tario Universities Council on Quality Assurance 
(OUCQA), quality standards and best practices 
for post-secondary institutions when selecting 
and implementing LMS.

Teaching Skills and Instructors’ Support
 Post-secondary institutions should have the in-
frastructure and resources to provide robust and 
effective training and support to faculty and in-
structors using technology-enabled learning sys-
tems, resources, and tools. In achieving this goal, 
the provincial government should provide grant 
funding to post-secondary institutions’ teaching 
and learning departments to enhance the quality, 
effectiveness, and use of resources, tools, coach-
ing, and training around technology-enabled 
learning offered to faculty, instructors, and staff. 
In addition, the provincial government should 
provide envelope funding to post-secondary in-
stitutions to recruit and/or retain Equity, Diver-
sity & Inclusion (EDI) specialists in teaching and 
learning departments to support instructors in 
the equitable development and implementation 
of technology-enabled learning systems, re-
sources, and tools.

To further incentive faculty to deepen their 
knowledge and awareness of tech-enabled 
tools, the province should develop a certificate/
badging system. Specifically, OUSA believes 
that the Ministry of Colleges and Universities 
should direct eCampusOntario and Contact 

North to work with post-secondary institutions 
and stakeholders to develop and implement an 
open educational resource in the form of a ded-
icated and centralized certificate program that 
enhances faculty and instructors’ abilities to de-
velop, implement, and teach blended and online 
courses. This should be partnered with grants to 
post-secondary institutions for successful and 
widespread completion of the aforementioned 
dedicated and comprehensive certificate pro-
gram by faculty and instructors.

Classroom Technology and Digital Infrastruc-
ture 
To better support students’ use of technology 
within classrooms, the provincial government 
should provide funding to post-secondary insti-
tutions to improve classroom technology to align 
with recommendations from the Postsecondary 
Education Standards Development Committee 
AODA. The province of Ontario should also cre-
ate guidelines for post-secondary institutions to 
begin supporting hybrid learning through con-
sultation with HEQCO, student groups, industry 
professionals, and equity and diversity experts. 
Lastly, the provincial government should provide 
envelope funding to post-secondary institutions 
to cover the additional costs associated with of-
fering hybrid learning models, adequate support 
staff, and accessible technology and platforms.

Learning Innovations 
Tools used for tech-enabled learning should be 
high-quality, accessible to a wide range of us-
ers and not pose additional financial barriers on 
students. Unfortunately, there can be confusion 
around what is defined as a tech-enabled learn-
ing tool, as well as other innovations. To better 
support students’ access to such materials, the 
Ministry of Colleges and Universities should pro-
vide and adopt clear and consistent definitions 
across the education sector for key terms relat-
ing to digital learning and technology. In addition, 
each postsecondary institution must develop 
and make publicly available a plan to seamless-
ly include accessibility in the digital learning 
and technology used throughout the academic 
journey of all students with disabilities. Lastly, 
the provincial government should provide grant 
funding to institutions developing and expanding 
inter-institutional access to digital learning tools 
and platforms. 


