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ABOUT OUSA 

OUSA represents the interests of 160,000 professional and undergraduate, full-time and part-time 
university students at nine student associations across Ontario. Our vision is for an accessible, affordable, 
accountable, and high quality post-secondary education in Ontario. To achieve this vision, we’ve come 
together to develop solutions to challenges facing higher education, build broad consensus for our policy 
options, and lobby the government to implement them.  
 
The member institutions and home office of the Ontario Undergraduate Student Alliance operate on the 
ancestral and traditional territories of the Attawandaron (Neutral), Haudenosaunee, Huron-Wendat, 
Leni-Lunaape, Anishinaabek, and Mississauga Peoples. 
 
This Teaching and Assessment Policy Paper by the Ontario Undergraduate Student Alliance is licensed 
under a Creative Commons Attribution-NonCommercial-NoDerivatives 4.0 International License. 
 
Suggested citation: 
  
Bearg, Josh, Sahiba Gulati, Ann Lei, and Jessica Look, Policy Paper: Teaching and 
Assessment. Toronto: Ontario Undergraduate Student Alliance, 2023. 
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GLOSSARY 

 
Experiential Learning: Experiential learning is the process of learning through experience, or 
‘learning by doing.’ It is an approach that educators take to intentionally connect learners with practical 
experiences that allow learners to increase and apply disciplinary knowledge, develop transferable skills, 
and strengthen employability. 
 
Hybrid learning: Hybrid Learning refers to an educational model that combines learning through 
online modalities with in-person learning. In some cases, students have the option to attend the entire 
course in person, while having the option to join the classes through video-conferencing enterprises.  
 
Student Evaluations of Teaching: Student Evaluations of Teaching refer to a form of formative 
assessment evaluations which are used to provide feedback to faculty in order to help them to improve 
their teaching or alter course content1 
 
Teaching Assistants: Teaching assistants are typically upper-year students ( 2nd or 3rd year)  who 
assist professors with instructional support. 
 
Teaching staff: Teaching staff refers to all individuals involved with providing instruction to 
undergraduate students. It includes full-time and part-time faculty, contract faculty, and teaching 
assistants.  
 
Undergraduate Research Opportunity: Undergraduate research opportunity is an inquiry or 
investigation conducted by an undergraduate student that makes an original intellectual or creative 
contribution to the discipline.2 
 
University Undergraduate Degree Level Expectations (UUDLEs): UUDLEs encompass a range 
of competencies that students should acquire as part of their overall degree experience. The Council of 
Ontario Universities issued these degree-level expectations (drafted by the Ontario Council of Ontario 
Academic Vice-Presidents or OCAV) in December 2005. 
 
 
 
 
 
 
 
 
 

 
1 Kelly, Mary. "Student Evaluations of Teaching Effectiveness: Considerations for Ontario Universities." 
Master's thesis, Wilfrid Laurier University, 2012. 
2 Wan, Sandra. "Undergraduate Research Opportunities in Canadian Higher Education: An Initial Study." 
International Journal of Work-Integrated Learning 22 (2021), 397-411. 
https://files.eric.ed.gov/fulltext/EJ1313498.pdf. 
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EXECUTIVE SUMMARY 

The education that undergraduate students receive is a fundamental aspect of their post-secondary 
experience. Given the constantly evolving landscape of technology and the requisite skills and 
competencies necessary for success in the 21st century, institutions must adapt to provide meaningful 
learning experiences to students. Despite being key stakeholders, students bring forth issues of 
accessibility and inclusion within learning spaces. These issues relate to the quality of teaching and 
learning, limited high-impact learning opportunities and inadequate inclusive learning experiences. Given 
that these issues have a direct impact on students’ growth, it is crucial that sector stakeholders work 
collaboratively to promote high-quality, inclusive, and abundant learning opportunities. 
  

THE PROBLEM 

Gaps in Teaching and Learning 

Students are concerned about the overreliance on traditional pedagogies and assessment styles, such as 
lecturing and rote learning. As a result of solely relying on such teaching and assessment modalities, the 
learning outcomes in the courses are not fully captured, such as those set out by University 
Undergraduate Degree Level Expectations (UUDLES). Moreover, failing to meaningfully teach and assess 
students leads to a lack of skill development. It also presents limited opportunities for students to engage 
in experiential learning, which may further leave students unprepared for future pursuits. Students are 
also concerned that not all teaching assistants are formally trained in teaching or have incentives to 
develop their pedagogical skills, which may lead to ineffective teaching strategies employed in the 
classroom. Additionally, students are concerned about the inconsistency in how teaching staff 
accommodate students’ short-term absences. There on, students are worried that in-person learning 
without any online learning options can disadvantage marginalized students. 
  
Undergraduate teaching assistants are valuable resources for faculty and students as they help support 
students' academic growth and offload some burden from the professors. In addition, these positions 
afford experiential learning opportunities for the teaching assistants themselves. However, teaching 
assistants are not always provided with adequate training, resources and supports in the current post-
secondary space. Moreover, the roles and responsibilities of undergraduate teaching assistants are often 
not clearly defined and/or enforced, leaving them vulnerable to taking on a more significant workload 
than they are compensated for. 
  
Students have expressed concerns regarding teaching evaluations, specifically student input in the 
feedback process. Student evaluations of teaching are not always considered in the institution’s evaluation 
process of teaching staff. Additionally, many institutions have switched to online systems for evaluations, 
which has led to a decrease in the number of students who complete the feedback forms. Moreover, 
student evaluations of teachings are not made available before course registration, which is not beneficial 
to students when choosing a course.  While student evaluations of teaching can impact students, they also 
affect teaching staff. Biases, prejudices, and stereotypes against teaching staff in marginalized 
communities disproportionately impact their teaching evaluations. Likewise, Student evaluations of 
teaching may be influenced by conditions beyond the teaching staff’s control (i.e., class size, lecture hall) 
and unfairly impact the teaching staff’s assessment. 

Lastly, students are concerned about professional development opportunities for contract faculty and 
teaching staff. Students expressed concerns about the underrepresentation of marginalized groups in 
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post-secondary institutions and the prevailing pay disparity between different groups. Moreover, students 
are concerned about the disproportionate barriers faced by marginalized faculty members in attaining 
tenured positions in post-secondary institutions. 

Limited High-Impact Learning Opportunities 

Experiential learning provides students with valuable transferable skills, exposes them to different career 
trajectories and helps in a deeper understanding of academic concepts. However, students are concerned 
that some disciplines and programs, such as arts, social sciences, and humanities, provide comparatively 
fewer opportunities for recognized experiential learning and research opportunities. Moreover, since 
there are significant costs associated with experiential learning, especially undergraduate research 
opportunities, accessing those opportunities may disproportionately affect students from low 
socioeconomic status.   

Students have identified that they struggle to articulate the skills and learning outcomes they achieve after 
completing experiential learning and co-op opportunities, often referred to as a “skills awareness gap,” 
and are concerned that few post-secondary institutions have implemented a recognition system to 
support students in the process of being accredited for experiential learning experiences and co-ops. In 
addition, they know that implementing co-curricular recognition systems can be costly and require 
considerable administrative power. 

Inadequate Inclusive Learning Experiences  
  
Students are concerned that there is a heavy reliance on a narrow group of assessment types that do not 
encourage meaningful, comprehensive learning and are less likely to gauge students’ understanding of 
concepts in the course. Furthermore, students note that heavily weighted or cumulative assessments can 
be a significant source of stress for students and cause them to underperform compared to their actual 
level of knowledge in a less stressful environment.  
  
With the onset of the COVID-19 pandemic, remote assessments and online proctoring have become more 
common in the post-secondary sector. Students are concerned that AI Online proctoring software has 
inequitable requirements, making them inaccessible for students from racialized backgrounds, religious 
groups and those with disabilities. Moreover, such software presents the potential for severe privacy and 
security concerns for students, including how data is collected, retained, used, and shared. 
  
Cultivating a safe, inclusive and accessible learning environment is integral for student success. And 
fostering such spaces requires proper training for teaching staff, who may need to learn about relevant 
policies, procedures or support services such as including but not limited to; accessibility and disability 
inclusion training, anti-sexual and gender-based violence training, and equity, diversity, and inclusion 
training. At the same time, students are also concerned that mandatory inclusion training may lead to re-
traumatization for marginalized students and staff. Additionally, students have expressed concerns about 
using academic freedom to justify misinformation, omission and abusive language. Such instances may 
also go unreported and create unsafe learning environments for some students. 
  
 RECOMMENDATIONS 
  
Improving Teaching and Learning 
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Students recommend that the provincial government support ongoing learning opportunities for faculty 
through envelope funding with an emphasis on diversifying teaching methodologies to integrated 
Universal Design for Learning Principles and provide funding towards supporting online and remote 
delivery. They suggest that the provincial government should work with the Ministry of Colleges & 
Universities to increase institutional funding and enact policy changes based on the recommendations 
provided by the Post-secondary Education Standards Development Committee. Moreover, they 
recommend that the provincial government task the Higher Education Quality Council of Ontario( 
HEQCO) to create a framework that assesses remote teaching quality. 
  
OUSA recommends that the provincial government fund post-secondary institutions to provide training 
and protections for undergraduate teaching assistants. The provincial government should work with post-
secondary institutions to develop standards that define the roles, responsibilities, and limitations of 
undergraduate teaching assistants. 
  
The students suggest that the provincial government create a fund for post-secondary institutions to 
conduct equity audits to help identify equity gaps in institutional hiring and retention practices. 
Moreover, the provincial government should mandate post-secondary institutions to utilize those results 
and enforce equitable hiring and retention practices across Ontario. 
  
Expanding High-Impact Learning Opportunities 
 
The students recommend that the different stakeholders within the post-secondary sector (  Council of 
Ontario Universities, HEQCO, and Ontario Confederation of University Faculty Associations) collaborate 
to develop models to develop and promote experiential learning experiences for all students. This should 
be supplemented by providing envelop funding to increase experiential learning opportunities. 
Furthermore, the provincial government should provide envelope funding to post-secondary institutions 
to implement a needs-based bursary to increase access to experiential learning opportunities for students 
with financial needs. 
  
In terms of undergraduate research opportunities, the students recommend that the provincial 
government provide funding for undergraduate research opportunities, with a separate stream for non-
STEM fields. Moreover, the students recommend that the provincial government provide post-secondary 
institutions with funding to create bursaries and grants to reduce the financial burden of students who 
wish to undertake non-credit undergraduate research. HEQCO should further develop compensation 
models that can be implemented as a baseline in undergraduate research opportunities. 
  
To address the concerns around skills awareness, the students recommend that the provincial 
government task HEQCO conduct research on methods to incorporate learning outcome frameworks and 
standards for experiential learning. This should be supplemented by asking HEQCO to develop a system-
wide learning outcomes framework for institutions in Ontario. Additionally, as a way to offer recognition 
to co-curricular, the provincial government should develop a co-curricular recognition framework that 
institutions can utilize when implementing a form of recognition on their campuses, which should 
account for skills gained through academic work, experiential learning, and extracurricular. To support 
this, the provincial government should provide envelope funding for the development and 
implementation of co-curricular recognition systems. 
 

Enhancing Inclusive Learning Environments 
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Students recommend that HEQCO research the effectiveness and fairness of final examinations and 
establish a best practice framework for final examination pedagogy. Additionally, the provincial 
government should provide envelope funding to institutions to help faculty develop and implement 
alternative evaluations and assessments. When it comes to remote and online assessments, students 
recommend that the Ministry of Colleges and Universities mandate each institution develop a set of 
standards to ensure that the online proctoring software used in post-secondary institutions meets 
equitable, privacy, accessibility, and data rendition/security practices and that these policies be developed 
in consultation with students and student government representatives, including students from 
marginalized communities most impacted by proctor software. Moreover, they suggest that the provincial 
government should prohibit AI online proctoring software until there are clear standards in post-
secondary institutions to ensure that students are not unfairly disadvantaged and the assessments fairly 
evaluate student learning while ensuring that the related student data is not at risk. 
  
Within post-secondary institutions, the Ministries of Colleges and Universities should work with HEQCO 
to publish guidelines for post-secondary institutions to create accessible reporting tools which protect 
student privacy and allow students to report harmful behaviour of teaching staff delivered based on 
academic freedom. The provincial government should create a committee composed of members from the 
Ontario Confederation of University Faculty Associations and student governments to develop zero-
tolerance standards on hate speech and misinformation that institutions must implement in their 
respective academic freedom policies. 
 
Furthermore, the students recommend that the provincial government should provide funding for post-
secondary institutions to provide mandatory accessibility and disability inclusion training; anti-sexual 
and gender-based violence training; and equity, diversity, and inclusion training using evidence-informed 
methods for teaching staff. As such, the students ask that mandatory training should include opt-out 
options for persons with lived experiences to prevent re-traumatization. In order to keep current, the 
provincial government should mandate universities include a mandatory renewal cycle for such training, 
not greater than five (5) years. In terms of EDI training, the students recommend that the provincial 
government should identify Equity, Diversity, and Inclusion (EDI) offices and programming as essential 
resources to create EDI training and should provide funding to post-secondary institutions to create and 
maintain EDI offices. 
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INTRODUCTION 

 
As drivers of creativity, innovation and community engagement, post-secondary institutions play a key 
role in transforming society. Through effective teaching, learning and assessment modalities, educators 
and teaching staff help students deepen their knowledge, hone transferable skills and help them reach 
their full potential. To be able to do this successfully, teaching staff and post-secondary institutions need 
to advance and adapt to the changes in society and the needs of the 21st century. Particularly in how 
students learn and gain the knowledge and skills needed to succeed post-graduation. 
  
This policy paper presents student-written recommendations on how to improve teaching and assessment 
for undergraduate students in Ontario. The authors have focused on three broad themes-teaching and 
learning quality, high-impact learning and inclusive learning experiences. From the last iteration of this 
paper, there have been some major additions to the paper, such as recommendations around academic 
freedom and safety within online learning environments. 
  
Students consider the value of supporting the teaching staff’s professional development, as that advances 
the quality of teaching and learning. It is crucial that the teaching staff, which includes undergraduate 
teaching assistants, are provided with sufficient training and are given incentives to diversify their 
teaching methods to suit the evolving needs of students. Moreover, to promote diversity among teaching 
staff, students believe that the barriers to attaining full-time faculty positions need to be reduced. 
Students also discuss the need for having holistic and fair practices for evaluations of teaching. 
  
High-impact learning opportunities encompass a wide variety of opportunities that help students become 
career-ready. These include experiential learning, undergraduate research opportunities, and co-
curricular recognition. Such opportunities, whether inside or outside of classes, help students develop 
crucial skills needed to be successful in the workplace. Students deserve meaningful and accessible 
opportunities, and different sector stakeholders can work collaboratively to address the skills awareness 
gap between education and workforce needs. 
  
Lastly, students believe that they can thrive in inclusive learning environments. This section, therefore, 
addresses concerns and provides recommendations with respect to diversifying assessment styles and 
alleviating the undue burden on students' mental health. Students have identified the need to protect 
student safety and privacy during online assessments and have addressed the inequitable nature of online 
proctoring software. Moreover, students identify the lack of gender, cultural, and sexual violence 
education training available for students and faculty. Students also identified the misuse of academic 
freedom as it is used to justify harmful misinformation, omission and abusive language during class. 
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TEACHING AND LEARNING QUALITY 

PEDAGOGY AND METHOD OF INSTRUCTION  

Principle: Students should be able to access their education through a mode of instruction that best 
accommodates their learning strategies and personal circumstances. 
  
Principle: Teaching staff should be properly trained to deliver course content through different 
modalities to accommodate various learning strategies. 
  
Principle: Teaching excellence should be evaluated, framed, and recognized at post-secondary 
institutions to incentivize teaching excellence in post-secondary environments 
  
Principle: Hybrid learning environments should be offered as an option in classrooms for accessibility 
purposes. 
  
Principle: Learning outcomes and programs such as the University Undergraduate Degree Level 
Expectations (UUDLEs) are important tools to ensure that post-secondary curricula represent relevant 
content for students’ intended career paths. 
  
Concern: There is evidence that current pedagogies and assessment styles are poor indicators of 
whether students achieve UUDLE learning outcomes. 
  
Concern: The failure to clearly articulate learning outcomes and meaningfully assess students based 
on those outcomes can result in students being unprepared for future academic and career pursuits. 
  
Concern: Not all teaching assistants are formally trained in teaching, which may contribute to 
difficulties in developing effective teaching methods. 
  
Concern: Traditional lecture-style learning environments may not provide effective opportunities for 
meaningful learning and experiential learning within a student’s academic experience. 
  
Concern: There are incentives for teaching staff to achieve research excellence in their fields, but no 
equivalent methods to support pedagogical development. 
  
Concern: There are inconsistencies from course to course in the way teaching staff accommodate for 
students’ short-term absences. 
  
Concern: Exclusively having in-person learning without any options for online learning can be 
disadvantageous to students. 
  
Recommendation: The provincial government should provide institutions with envelope funding to 
support the delivery of a wide variety of teaching methods. 
  
Recommendation: The provincial government should develop a set of best practices for teaching 
staff to diversify their teaching methodologies, provide lived teaching experience, and pedagogies that 
integrate the Universal Design for Learning principles. 
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Recommendation: The provincial government should provide funding towards supporting online 
learning and remote delivery to ensure needs are met based on institutional size and capacity. 
  
Recommendation: The provincial government should increase supports for teaching staff to enhance 
hybrid learning for students accessing education remotely, particularly during short-term absences. 
  
Recommendation: The provincial government should work with the Ministry of Colleges & 
Universities to increase institutional funding and enact policy changes based on the recommendations 
provided by the Post-secondary Education Standards Development Committee. 
  
Recommendation: The provincial government should task the Higher Education Quality Council of 
Ontario to create a framework that assesses remote teaching quality. 

 
 
The foundation of post-secondary education lies in the pedagogical and instructional approaches adopted 
by teaching staff. As students learn in different ways, teaching staff should tailor their pedagogical 
strategies to accommodate for diverse learning styles and personal circumstances of the students. 
However, within Ontario, there is a focus on traditional lecture teaching styles in post-secondary 
institutes. Based on the 2020 Ontario Undergraduate Student Survey (OUSS), the most commonly 
selected teaching style was lectures (72 percent), followed by active learning (65 percent), discussion-
based learning (52 percent), and seminars (31 percent)3. However, when asked to identify the teaching 
styles used by instructors in their course(s), almost all (94 percent) of respondents selected lectures, 
followed by discussion-based learning (52 percent), seminars (23 percent), and active learning (23 
percent)4. The disparity between the learning needs of the students and the pedagogical methods 
employed in post-secondary institutes needs to be addressed, and the provincial government should 
provide institutions with envelope funding to support the delivery of a wide variety of teaching methods.  
 
The Ontario Council of Academic Vice-Presidents developed University Undergraduate Degree Level 
Expectations (UUDLEs) to drive greater accountability and transparency in Ontario’s post-secondary 
education system. Adopted by the Council of Ontario Universities (COU), this policy mandates that the 
work of teaching be articulated through the use of uniform outcomes, expectations and standards in 
different courses and disciplines. However, studies have shown that the overreliance on traditional 
teaching pedagogies does not lead to the development of the skills and knowledge necessary to be 
completed during the course of the program5. As such, the failure to clearly articulate learning outcomes 
and meaningfully assess students based on those outcomes can result in students being unprepared for 
future academic and career pursuits6. Therefore the provincial government should develop a set of best 
practices for teaching staff to diversify their teaching methodologies and provide lived teaching 
experiences and pedagogies that integrate the Universal Design for Learning principles. 
 
While it is critical to adopt diverse pedagogies, it is also important to provide the teaching staff with 
adequate training to deliver course content through different modalities. However, not all teaching staff 
are formally trained in teaching. Moreover, provincially, there are few standards set for teaching 
excellence and very little incentive to achieve it. Teaching excellence should be framed and adapted in a 

 
3 Britney De Costa, Malika Dhanani, and Shemar Hackett. Quality: Results from the 2020 Ontario 
Undergraduate Student Survey. Research Report. Toronto: Ontario Undergraduate Student Alliance, 
2022, https://www.ousa.ca/reports_ouss_2020_quality  
4 Ibid 
5 Kerr, A. Teaching and Learning in Large Classes at Ontario Universities: An Exploratory Study. Toronto: 
Higher Education Quality Council of Ontario, 2011, 4. Accessed October 18, 2018.  
6 Brumwell, Sarah, Fiona Deller, and Alexandra MacFarlane. “Why Measurement Matters: The Learning 
Outcomes Approach – A Case Study from Canada.” Journal of Higher Education in Africa / Revue de 
l’enseignement Supérieur En Afrique 15, no. 1 (2017): 5–22. http://www.jstor.org/stable/90016697. 
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similar way to research excellence among postsecondary faculty, where Canada Research Chair holders 
receive grants to further achieve research excellence in their respective fields. In order to effectively define 
teaching excellence, many factors must be assessed. Setting metrics and rewards for teaching excellence 
would help assure the quality of education being delivered in Ontario. 
 
During the height of the pandemic, pedagogy and methods of instruction were redefined as instructors 
changed their classrooms to be more accessible and provided students with a well-accommodated 
atmosphere in a remote and online environment. Now, as classrooms are shifting back to being in-person, 
the methods of instruction employed are shifting back to what was used pre-pandemic. Since the world 
has changed, the pedagogy and method of instruction should be reflective of this change. Students’ 
adjustment from learning in fully online environments to fully in-person spaces and the associated shift in 
pedagogy has caused a large shift in their ability to perform in school. A recommendation to help mitigate 
this would be for the provincial government should provide funding towards supporting online learning 
and remote delivery to ensure needs are met based on institutional size and capacity. It is also 
recommended that the Ministry of Colleges and Universities work with the Ministry of Education to 
implement the recommendations put forth by the Post-Secondary Education Standards Development 
Committee and support the anticipated establishment of post-secondary with accessibility standards.7 
  
Online learning environments should continue being implemented in classrooms for accessibility 
purposes. Setting in-person learning as the default way of learning delivery is disadvantageous to students 
from low-income households. Low income students tend to prefer a mix of in-person and online courses, 
whereas high-income students prefer mostly in-person courses8. This is attributed to the fact that low-
income students might appreciate the increased flexibility with multiple commitments such as family 
caregiving and employment. Moreover, when completing education in person, students incur more 
financial burdens such as paying for transportation, rent, groceries, etc. However, studying remotely 
reduces the number of expenses for students since they are not required to be on their campuses, 
particularly benefiting students from low-income backgrounds. As well, students often need to work to 
support themselves through their education. Having the option for asynchronous learning allows students 
to work flexibly while also obtaining an education. Therefore, the provincial government should task the 
Higher Education Quality Council of Ontario to create a framework that assesses remote teaching quality. 

UNDERGRADUATE TEACHING ASSISTANTS 

Principle: Undergraduate teaching assistants are beneficial to students by providing improved access 
to course related support and should be provided with appropriate training. 
  
Principle: Undergraduate teaching assistant opportunities are beneficial experiential learning 
opportunities. 
  
Concern: Undergraduate teaching assistants are not always provided with adequate training, 
resources, supports.  
  
Concern:  The roles and responsibilities of an undergraduate teaching assistant are often not clearly 
defined and/or enforced, leaving undergraduate teaching assistants vulnerable to taking on a larger 
workload than they are being compensated for. 
  

 
7"Postsecondary Education Standards Development Committee." Ontario.ca. Last modified March 4, 
2021. https://www.ontario.ca/page/postsecondary-education-standards-development-committee. 
8 "Ontario Learning During the COVID-19 Pandemic: Experiences of Ontario First-year Postsecondary 
Students in 2020–21." Higher Education Quality Council of Ontario – An Agency of the Government of 
Ontario. Last modified 2021. https://heqco.ca/pub/ontario-learning-during-the-covid-19-pandemic-
experiences-of-ontario-first-year-postsecondary-students-in-2020-21/. 
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Recommendation: The provincial government should provide funding to post-secondary institutions 
to provide training and protections for undergraduate teaching assistants. 
  
Recommendation: The provincial government should work with post-secondary institutions to 
develop standards that define the roles and responsibilities and limitations of undergraduate teaching 
assistants. 

 
 
Undergraduate teaching assistants play an essential role in course-related support, particularly in 
medium and large class sizes. They support professors and faculty members in undertaking activities such 
as assisting in class facilitation, obtaining library material, taking attendance, laboratory preparation and 
much more. While they offer teaching support to faculty members and professors, undergraduate 
teaching opportunities are beneficial for students themselves. Such opportunities are typically given to 
upper-year students ( 3rd or 4th year ) and contribute to their professional growth, skill development, and 
greater confidence in discipline-specific knowledge, which further relates to better career outcomes9.   
 
While undergraduate teaching assistants have different responsibilities, the training that they receive is 
limited, inconsistent and often not adequate within Ontario’s post-secondary institutes. A study in Canada 
found that 25 out of 40 universities did not have a training program for teaching assistants10. Moreover, in 
institutes where training programs existed, the formats varied drastically and ranged from self-instruction 
independent modules to labour-intensive programs with less than 5 participants for each instructor11. In 
addition, undergraduate teaching assistants are not always provided with supplemental resources to help 
them12. Furthermore, while undergraduate teaching assistants have formal contracts, their roles and 
responsibilities are often not fully delineated13. At times, they are also expected to undertake more roles 
and responsibilities than what was stated in the contracts and therefore are not compensated for the extra 
workload. 
 
As undergraduate teaching assistants are students seeking to develop their skills and gain experience, they 
should be given opportunities that would help them grow. Therefore, the provincial government should 
provide funding to post-secondary institutions to provide training and protections for undergraduate 
teaching assistants. Moreover, the government should work with post-secondary institutions to develop 
standards that define the roles and responsibilities and limitations of undergraduate teaching assistants. 
 
 

 
9 Carol Rolheiser, Tricia Seifert, Cora McCloy, Pamela Gravestock, Graeme Stewart, Emily Greenleaf, 
Megan Burnett, Sara Carpenter, Benjamin Pottruff, and Stephanie McKean, Developing Teaching 
Assistants as Members of the University Teaching Team. Higher Education Quality Council of Ontario. 
Toronto: Higher Educational Quality Council of Ontario, 2013, 27. 
10 Marx, Ronald W., John F. Ellis, and Jack Martin. "The Training of Teaching Assistants in Canadian 
Universities: A Survey and Case Study." Canadian Journal of Higher Education 9, no. 1 (2018). 
doi:10.47678/cjhe.v9i1.188377. 
11 Ibid. 
12 Ibid. 
13 Butt, Rosemary, and Kaye Lowe. "Teaching assistants and class teachers: differing perceptions, role 
confusion and the benefits of skills-based training." International Journal of Inclusive Education 16, no. 
2 (2012), 207-219. doi:10.1080/13603111003739678. 
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EVALUATIONS OF TEACHING  

Principle: Student evaluations of teaching provide important feedback for teaching staff and 
universities on student learning experiences and teaching quality. 

Principle: Student evaluations and additional evaluations of teaching must be taken together for an 
assessment of teaching quality to be balanced and comprehensive. 

Principle: All students should be provided with accessible and equitable opportunities to complete 
evaluations of teaching. 

Principle: Student evaluations of teaching should be fair, comprehensive, and rooted in best practices. 

Concern: Student evaluations of teaching are not always considered in the institution’s evaluation 
process of teaching staff. 
  
Concern: Biases, prejudices, and stereotypes against teaching staff belonging to marginalized 
communities disproportionately impact their teaching evaluations. 

Concern: Since institutions switched to online systems, the number of students completing teaching 
evaluations has decreased, resulting in less feedback to improve teaching pedagogy. 

Concern: Teaching evaluations are currently carried out in a way that does not embody best practices 
or recognize students’ and staff’s ability to assess teaching through distinct lenses. 

Concern: Student evaluations of teaching may be influenced by conditions beyond the teaching staff’s 
control (i.e, class size, lecture hall) and unfairly impact the teaching staff’s assessment. 

Concern: Student evaluations of teaching are not made available to students prior to course 
registration. 

Recommendation: The provincial government should task the Higher Education Quality Council of 
Ontario to investigate evaluation tools for teaching staff. 

Recommendation: In consultation with sector partners, the Higher Education Quality Council of 
Ontario should recommend best practices for the design and implementation of evaluation tools for 
teaching staff to receive ongoing feedback, as well as standards for assessing the quality of evaluations 
of teaching. 

Recommendation: In consultation with sector partners, the Higher Education Quality Council of 
Ontario should develop metrics to account for biases and prejudices against teaching staff throughout 
the evaluation process. 

Recommendation: The provincial government should mandate that the process for assessment and 
renewal of instructors take into account multiple sources of information, including but not limited to 
student evaluations and peer evaluations of teaching. 

Recommendation: The provincial government should direct the Higher Education Quality Council of 
Ontario to conduct research to inform institutions on best practices to increase accessibility and 
involvement in student evaluations of teaching. 
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Recommendation: The provincial government should mandate universities to publish quantitative 
data from teaching staff evaluations in an accessible manner before course registration period while 
following the metrics developed by the Higher Education Quality Council of Ontario related to biases 
and prejudices. 

 
Evaluations of teaching are critical in achieving and maintaining a satisfactory level of teaching from post-
secondary instructors.While evaluations of teaching can take different forms, such as self-evaluations and 
peer evaluations, Student Evaluations of Teaching (SET) yield a first-hand account of an instructor's 
performance through student perspectives and should be highly valued.  
 
At the same time, there are inherent disadvantages in relying solely on SETs, as some faculty are graded 
more harshly than others based on class size, length of the course, course content, and program-specific 
issues.14 SETs can further be affected by biases against women, racialized persons, and LGBTQ2S+ 
groups.15 In a study in Ontario, it was reported that faculty from marginalized communities were more 
likely to receive hostile comments. When asked about instances of biases, 49% of racialized faculty 
members reported receiving hostile comments as compared to 32% of non-racialized faculty16. Further, 
qualitative comments in the feedback affirmed gender stereotypes. For example, women were more likely 
to receive comments such as being nurturing rather than being praised for their intellectual ability or 
pedagogy. Moreover, 64% of women commented that they received hostile comments, as compared to 
men reporting hostile comments (55%)17. As instances of gender bias and racial discrimination became 
more apparent, many institutions proactively removed SETs from the assessment process of faculty. For 
example, Toronto Metropolitan University omitted student feedback from their assessment of teaching 
effectiveness in 2018.18 This response poses a significant threat, as removing student voices, teaching staff 
become less accountable for their instruction. Given the substantial time and financial investments, 
students contribute to their post-secondary education, their feedback should be considered. As such, 
student evaluations of teaching remain an invaluable resource in assessing an instructor's performance 
and the provincial government must mandate the application of student evaluations in the assessment of 
instructors' performance.  
 
In response to the biases in student evaluations, the provincial government should direct HEQCO to 
investigate student evaluations and discover the best practices for creating fair and equitable evaluation 
tools. This research must place emphasis on practices that prevent biases from impeding valid evaluations 
of teaching. Questions on SET should be developed in a way that reduces biased responses from students. 
Additionally, students should be made aware of existing biases before and during the completion of these 

 
14 Kelly, Mary, Student Evaluations of Teaching Effectiveness: Considerations for Ontario Universities. 
Wilfrid Laurier. Pg2 (https://cou.ca/wp-content/uploads/2015/07/Academic-Colleagues-Paper-Student-
Evaluations-of-Teaching-Effectiveness.pdf)" (2012) 
15 Ibid. 
16 "(Re)Prioritizing Pedagogic Feedback: Faculty Experiences with Qualitative Comments from Student 
Evaluations of Teaching (SETs)." Canadian Sociological Association. Last modified September 29, 2020. 
https://www.csa-scs.ca/files/webapps/csapress/webinars/2020/09/29/set-report/. 
17 Ibid. 
18"Arbitration Decision on Student Evaluations of Teaching Applauded by Faculty — University Affairs." 
University Affairs. Last modified March 26, 2019. https://www.universityaffairs.ca/news/news-
article/arbitration-decision-on-student-evaluations-of-teaching-applauded-by-faculty/. 
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types of evaluations. A greater self-awareness of potential unfairness in evaluating would help mitigate 
bias and make SETs more effective and reflective of the overall success of a course and its instructor.19  
 
Evaluations of teaching are more effective when supplementary perspectives are incorporated into the 
process.20 Using multiple methods of evaluation yields a more accurate, consistent, and well-rounded 
assessment of teaching. As such, student evaluations of teaching by themselves are not sufficient to assess 
an instructor's teaching. This may be because students are not as well-versed in certain evaluative criteria, 
such as the instructor's command over a subject and their familiarity with recent field developments. 
Instead, student evaluations should accompany additional forms of evaluation, such as peer evaluation, 
self-evaluation and sit-ins.21 These evaluation methods utilize perspectives from experienced faculty 
members (peers and superiors) to comprehensively evaluate the teaching staff's performance. 
Additionally, self-evaluations ( by faculty members) are extremely beneficial for teaching evaluations, as 
they allow teaching staff to provide context to their teaching approach.  As such, the provincial 
government should mandate the use of all forms of evaluations when looking at faculty appointment and 
renewal after HEQCO has developed metrics to effectively account for biases and prejudices against 
instructors in evaluations.  
 
To promote transparency and accountability, the provincial government must mandate universities to 
publish quantitative data from previous SETs. The publication of student evaluations helps students 
become more informed on the style and effectiveness of teaching staff, and they can then choose a course 
that caters to their needs. This should be done before the course registration period, such that students 
have sufficient time to make informed decisions. In order to avoid the publication of biased feedback, the 
published feedback must be exclusively quantitative. This has already been employed in the structure of 
various Ontario Universities, such as the University of Western Ontario, where the institution publishes 
student feedback from previous years before/during the course selection period.22 This brings greater 
transparency to the teaching evaluation process while providing students with additional resources for 
their course selection.23 Qualitative feedback, through the form of comments, has a greater risk of 
including subtle and entrenched biases that may cause significant harm to the professors.24 Instead, the 
provincial government should mandate universities to publish a distribution of the quantitative feedback, 
which will omit any biased language while promoting greater transparency in the SET process. Further, 
the quantitative feedback should only be published once the Higher Education Quality Council of Ontario 
develops metrics that account for biases and prejudices. 
  
Student evaluations hold significant value by allowing students to voice their perspectives on their 
educational experiences. It is necessary to provide all students with an equitable opportunity to complete 
their evaluations. Many universities have attempted to create equitable conditions by switching to online 

 
19 Peterson DAM, Biederman LA, Andersen D, Ditonto TM, Roe K (2019) Mitigating gender bias in 
student evaluations of teaching. PLOS ONE 14(5): e0216241. 
https://doi.org/10.1371/journal.pone.0216241 
20  Michelle Falkof. “Why We Must Stop Relying on Student Ratings of Teaching”. The Chronicle of Higher 
Education, April 25, 2018, 2. 
21 "Recommendations from the Teaching Assessment Implementation Committee to the JCAA on the 
USAT. (2019, May 22). 
https://www.queensu.ca/provost/sites/provwww/files/uploaded_files/QSSET/TAIC%20Recommendati
ons%20to%20JCAA%20combined%20revised%20May%2022%202019.pdf" 
22 Student Questionnaires on Courses and Teaching Results - Western University. Accessed May 14, 2023. 
https://sqct.uwo.ca/. 
23 Ibid. 
24 Ibid. 
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evaluations. However, the participation rate is declining in response to an online format, as studies reveal 
a 13% drop for online evaluations.25 This decline is attributed to concerns that online evaluations lack 
anonymity. Further, studies reveal that students feel less urgency to complete evaluations when taken 
outside of the classroom.26 Therefore, HEQCO should develop standards and practices that will increase 
the response rate of student evaluations while prioritizing accessibility for all students. 

FACULTY RENEWAL AND PROFESSIONAL DEVELOPMENT 

Principle: All teaching staff should be encouraged and should have the opportunity to be engaged in 
ongoing professional development related to teaching. 
  
Principle: The diversity of teaching staff’s personal and professional backgrounds enriches the 
educational experiences of all post-secondary students. 
  
Principle: Teaching staff from marginalized groups deserve barrier-free opportunities to be hired into 
full-time positions. 
  
Concern: Contract academic staff are often unable to dedicate significant time to professional 
development which may negatively affect education quality. 
  
Concern: Full-time teaching staff from marginalized groups are underrepresented and underpaid in 
post-secondary institutions. 
  
Concern: Teaching staff from marginalized groups face barriers to attaining tenured positions. 
  
Recommendation: The provincial government should support ongoing learning opportunities for  
teaching staff through envelope funding for university teaching centres with an emphasis on innovation 
and pedagogy. 
  
Recommendation: The provincial government should create a fund for post-secondary institutions 
to conduct equity audits to help identify equity gaps in institutional hiring and retention practices. 
  
Recommendation: The provincial government should mandate that post-secondary institutions 
utilize the results from an independent equity audit to enforce equitable hiring and retention practices 
across all Ontario institutions. 

 
Contract academic staff are vital contributors to post-secondary education as they bring recent and 
relevant educational material to institutions. Even though contract academic staff are employed by most 
universities and teach 52% of undergraduate courses27, they often face job insecurity, volatile incomes, 

 
25 Ibid. 
26 Lipsey, Nikolette, and James Shepperd. "Examining strategies to increase student evaluation of 
teaching completion rates." Assessment & Evaluation in Higher Education 46, no. 3 (2020), 424-437. 
doi:10.1080/02602938.2020.1782343. 
27The Composition and Activities of Ontario Universities’ Academic Workforce. Council of Ontario 
Universities, 2018. https://cou.ca/wp-content/uploads/2018/01/Public-Report-on-Faculty-at-Work-Dec-
2017-FN.pdf. 
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and long work hours.28 Moreover, since they are overworked and underpaid, they are unable to dedicate 
significant time to their professional development. Studies have shown that professional development is 
integral to promoting quality education, and within Ontario, 75% of people believe that precarious work 
conditions and barriers to professional development training may threaten education quality.29 OUSA 
recommends that the provincial government support ongoing learning opportunities for faculty and 
contract academic staff through envelope funding for university Teaching Centres with an emphasis on 
innovation and pedagogy. 
 
Furthermore, the diversity of teaching staff’s personal and professional backgrounds enriches all post-
secondary students' educational experiences and promotes excellence in the university. The diversity in 
teaching staff is particularly essential for marginalized students 30 as diverse representation fosters 
belonging and opportunities for mentorship from persons who may have the same lived 
experiences31.However, teaching staff from marginalized backgrounds are severely underrepresented 
within post-secondary institutions. For example, only 1.8% of all university professors in Canada are 
Indigenous,32 compared to 3.9% of Indigenous workers in the total labour force.33 Further,  7.9% of faculty 
identified as having a disability, and 9% identified as LGB+ (excludes gender identity).34  While the lack of 
representation can be attributed to access barriers faced by teaching staff from marginalized backgrounds, 
many of them also face discrimination due to preconceived notions. For example, some qualified 
individuals are not recruited or are passed over for opportunities due to inherent racial or gender biases.35  
Moreover, such barriers prevent qualified candidates from obtaining tenured positions. Studies show that 
racialized teaching staff are hired less often and are unlikely to be considered for promotions and tenure.36 
Additionally, on average, it takes men 5.9 years to get tenure, compared to 6.3 years for women.37 
 
To support post-secondary institutions in improving diversity and faculty representation, OUSA 
recommends that the provincial government create a fund for post-secondary institutions to conduct 
equity audits to help identify equity gaps in institutional hiring and retention practices. These equity 
audits are an effective tool for post-secondary institutions to better understand practices preventing 
candidates from marginalized backgrounds from entering faculty and senior leadership positions. 
Following the completion of the equity audit, the results should inform the creation of targeted and 
effective policies and programs to address identified gaps. These outcomes should be institution specific 
but may align across the sector. For example, the data may prompt the institution to implement “cluster 

 
28 Submission to the Treasury Board Secretariat consultations on collective bargaining in the public 
sector. Ontario Confederation of University Faculty Associations, 2019. 
https://ocufa.on.ca/assets/OCUFA-submission-on-collective-bargaining.pdf. 
29 The 2018 OCUFA Poll: Public Perceptions of Precarious Academic Work. Ontario Confederation of 
University Associations, 2018. https://ocufa.on.ca/assets/2018-OCUFA-POLL-OVERALLFINAL-1-1.pdf. 
30 "Canada's Top Researcher Positions Continue to Lack Diversity, U of A Study Finds | CBC News." CBC. 
Last modified July 11, 2019. https://www.cbc.ca/news/canada/edmonton/researcher-diversity-study-
1.5207654. 
31 Gershenson, Seth, Michael Hansen, and Constance A. Lindsay. Teacher Diversity and Student Success: 
Why Racial Representation Matters in the Classroom. 2021. 
32 "Labour Force Characteristics by Region and Detailed Indigenous Group." Statistics Canada: Canada's 
National Statistical Agency / Statistique Canada : Organisme Statistique National Du Canada. Last 
modified January 6, 2023. 
https://www150.statcan.gc.ca/t1/tbl1/en/tv.action?pid=1410036501&pickMembers%5B0%5D=3.2&pick
Members%5B1%5D=4.1&pickMembers%5B2%5D=5.1&cubeTimeFrame.startYear=2018&cubeTimeFram
e.endYear=2022&referencePeriods=20180101%2C20220101. 
33 Ibid. 
34Ibid.  
35 Ibid. 
36 "Immigrant Professors Say They Need to “act White” in Canadian Academia." Thestar.com. Last 
modified May 5, 2022. https://www.thestar.com/news/canada/2022/05/05/immigrant-professors-say-
they-need-to-act-white-in-canadian-academia.html. 
37 Ibid. 
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hiring”—a practice whereby institutions hire multiple scholars based on shared, interdisciplinary research 
interests38—to increase diversity within teaching staff. 
 
 
 
HIGH IMPACT LEARNING 

EXPERIENTIAL LEARNING 

Principle: Experiential learning provides valuable skills development, career readiness, and career 
opportunities for students. 
  
Principle: All willing and qualified students should have the opportunity to participate in experiential 
learning as part of their undergraduate degree. 
  
Principle: Experiential learning opportunities should provide accommodations for students with 
disabilities and students from marginalized communities to ensure all students are able to equitably 
access the same opportunities. 
  
Concern: There are insufficient experiential learning opportunities, which disproportionately affects 
students enrolled in the arts, social sciences, and humanities. 
  
Concern:  There can be significant costs associated with participating in experiential learning, which 
disproportionately affects students from lower socioeconomic status. 
  
Recommendation: The Council of Ontario Universities, Higher Education Quality Council of 
Ontario, and Ontario Confederation of University Faculty Associations should work together to create a 
best practice model to effectively develop, incorporate, implement, and promote experiential learning 
experiences to all students. 
  
Recommendation: The provincial government should provide envelope funding to post-secondary 
institutions to increase experiential learning in disciplines where such opportunities are currently 
lacking. 
  
Recommendation: The provincial government should provide envelope funding to post-secondary 
institutions to implement a needs-based bursary to allow students with financial needs to have access to 
experiential learning opportunities. 

 
Experiential learning (EL) refers to an approach that educators take to intentionally connect learners with 
practical experiences, allowing learners to increase and apply disciplinary knowledge, develop 
transferable skills, and strengthen employability. The positive impacts of EL are well-documented gains in 
subject-specific knowledge, practical competence, civic engagement, better employment outcomes and so 
on39. As such, every willing and qualified student should have the opportunity to participate in 

 
38 "New Report Says Cluster Hiring Can Lead to Increased Faculty Diversity." Inside Higher Ed | Higher 
Education News, Career Advice, Jobs. Last modified May 1, 2015. 
https://www.insidehighered.com/news/2015/05/01/new-report-says-cluster-hiring-can-lead-increased-
faculty-diversity. 
39 Coker, Jeffrey S., and Desiree J. Porter. "Maximizing Experiential Learning for Student Success." 
Change: The Magazine of Higher Learning 47, no. 1 (2015), 66-72. doi:10.1080/00091383.2015.996101. 
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experiential learning as part of their undergraduate degree. Even though Canadian universities are 
advocating for and increasing opportunities for experiential learning, there are fewer opportunities for 
students enrolled in arts, social sciences and humanities as compared to students in STEM courses40.  
According to Statistics Canada, 18.7% of Humanities graduates participated in WIL, while 47.3% of 
Mathematics, Computer, and Information Sciences graduates and 64.6% of Architecture, Engineering, 
and Related Technologies graduates participated. The disparity in these numbers stems from a lack of 
funding for EL opportunities41. As such, the provincial government should provide envelope funding to 
post-secondary institutions to increase experiential learning in disciplines where such opportunities are 
currently lacking. Moreover, the Council of Ontario Universities, HEQCO, and Ontario Confederation of 
University Faculty Associations should work together to create a best practice model to effectively 
develop, incorporate, implement, and promote experiential learning experiences for all students 
 
There are significant costs associated with pursuing EL opportunities, and marginalized students may face 
additional barriers in pursuing such opportunities. At times, financially vulnerable students may be 
unable to participate in EL opportunities that do not provide financial remuneration. As such, the 
provincial government should provide envelope funding to post-secondary institutions to implement a 
needs-based bursary to allow students with financial needs to have access to experiential learning 
opportunities. 

UNDERGRADUATE RESEARCH OPPORTUNITIES (UROPs) 

Principle: All qualified and willing students should have the opportunity to participate in post-
secondary institution-facilitated research opportunities during their undergraduate education that are 
facilitated by the universities. 
                                                                                          
Principle: Undergraduate research opportunities should provide students with skill development and 
career readiness. 

Principle: Students should be properly compensated for non-credit undergraduate research 
opportunities. 

Concern: Undergraduate research opportunities are limited, due to a lack of overall availability and 
institutional funding particularly in programs such as the arts, social sciences, and the humanities. 

Concern: Due to personal financial limitations and barriers, students may not be able to access non-
credit undergraduate research opportunities throughout their post-secondary education.                    

Recommendation: The provincial government should provide funding for undergraduate research 
opportunities, including a separate stream for non-STEM fields. 

Recommendation: The provincial government should provide post-secondary institutions with 
funding to create bursaries and grants to lessen the financial burden of students who undertake non-
credit undergraduate research. 

 
40 Ratsoy, Ginny R. "The Role of Faculty in Connecting Canadian Undergraduate Arts and Humanities 
Students to Scholarly Inquiries into Teaching: A Case for Purposeful Experiential Learning." The 
Canadian Journal for the Scholarship of Teaching and Learning 7, no. 1 (2016). doi:10.5206/cjsotl-
rcacea.2016.1.2. 
41 Chahal, Karneet, Kayla Han, Jessica Look, and Rohan Singh, Policy Paper: Student Entrepreneurship, 
Employment, and Employability. Toronto: Ontario Undergraduate Student Alliance, 2022. 
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Recommendation: The provincial government should task HEQCO to develop compensation models 
that can be implemented as a baseline in undergraduate research opportunities. 

 
Undergraduate research opportunities ( UROPs) have a multitude of benefits for students. These 
opportunities can take the form of theoretical and applied research using qualitative and quantitative 
research methods. Studies have shown that students who complete UROPs report a greater degree of 
course satisfaction as compared to students who do not undertake such opportunities.42 This is because 
students who complete UROPs gain multiple skills, have a deeper understanding of course content and 
are able to apply the knowledge gained in the courses to long-term projects, thereby promoting knowledge 
transfer while adding to the breadth of academic knowledge.43 UROPs facilitate discovery and skill 
development that can impact a student's quality of education and post-graduate choices. It provides 
students with desired professional skills, such as writing, communication, analysis, and knowledge 
translation, and therefore prepares them for future career opportunities.44 Furthermore, studies suggest 
that UROPs make significant contributions to the research capabilities and confidence of participating 
students, leading them to form a deeper understanding of their area of research and the methods of 
scholarly work.  
 
As undergraduate research opportunities have significant benefits to students, there should be more 
opportunities for students to participate and pursue them. However, there is an insufficient amount of 
opportunities for undergraduate research within Ontario’s post-secondary landscape. Moreover, the 
existing opportunities are poorly advertised and decentralized, making them inaccessible to most 
students.45 There are significantly fewer opportunities  in the humanities and social sciences, as research 
in these fields is undervalued and not prioritized for students.46 In contrast, hard sciences have more  
research opportunities.47 
 
Popularizing and institutionalizing UROPs throughout Ontario requires consistent attention and 
resources from the province. Often, the development of UROP programs are dependent on the dedication 
of individual faculty members or departments. Although all students should be fairly compensated for 
UROPs, the limited funding is a significant barrier that limits undergraduate students' from accessing 
these research opportunities. This is especially prevalent in the non-STEM programs, where disciplinary 
funding inequities cause diminished student engagement.48 Therefore, the province should allocate grants 
and bursaries for students who wish to pursue undergraduate research as part of, or outside of their 
degree program. This will help aid in removing financial barriers that limit access to these opportunities. 
Further, in order to ensure the accessibility of UROPs, HEQCO should develop base models of 
compensation for UROPs to ensure that all students are fairly paid for their work.  

 
42  Bauer, Karen W., and Joan S. Bennett. "Alumni Perceptions Used to Assess Undergraduate Research 
Experience." The Journal of Higher Education 74, no. 2 (2003), 210-230. doi:10.1353/jhe.2003.0011. 
43 John, Joanna, and John Creighton. "Researcher development: the impact of undergraduate research 
opportunity programmes on students in the UK." Studies in Higher Education 36, no. 7 (2011), 781-797. 
doi:10.1080/03075071003777708. 
44 Ibid. 
45  Ibid. 
46  Blackwell, Christopher, and Thomas Martin. "DHQ: Digital Humanities Quarterly: Technology, 
Collaboration, and Undergraduate Research." Alliance of Digital Humanities Organizations – A Global 
Coalition of Digital Humanities Organizations. Last modified 2009. 
https://digitalhumanities.org/dhq/vol/3/1/000024/000024.html. 
47  "Murray, Joseph L. Undergraduate Research for Student Engagement and Learning. London: 
Routledge, 2017. 
48  Ibid. 
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The province could make a significant impact by allocating funding to support UROP opportunities 
through the use of Strategic Mandate Agreements (SMAs) and set metrics within SMAs that assess  UROP 
differentiation. While research is one area of focus within SMAs, UROPs should also be considered for 
their ability to provide undergraduates with meaningful research experience, an area that should not be 
limited solely to graduate students and faculty. 

CO-CURRICULAR RECOGNITION 

Principle: Students should be able to easily understand, articulate, and display the skills they 
acquired, as well as the learning outcomes they achieved, through their experiential learning and co-op 
opportunities. 
  
Principle: Students should receive institutional accreditation for their experiential learning and co-op 
opportunities. 
  
Principle: The skills that students learn beyond the classroom through non-academic or non-WIL 
opportunities should be valued and recognized. 
  
Principle: Students should be able to seek external opportunities that broaden their learning beyond 
school activities, contribute to skill development, and help them gain experiences for future 
employment, while receiving support from their institution’s services. 
  
Concern: Students struggle to articulate the skills and learning outcomes they achieve after 
completing experiential learning and co-op opportunities, often referred to as a “skills awareness gap.” 
  
Concern: Few post-secondary institutions have implemented a recognition system to support students 
in the process of being accredited for experiential learning experiences and co-ops. 
  
Concern: The implementation of co-curricular recognition systems can be costly and require large 
administrative power. 
  
Recommendation: The provincial government should task the Higher Education Quality Council of 
Ontario to conduct research on how institutions can set and incorporate learning outcome frameworks 
and standards for experiential learning, co-ops, and extra-curriculars in order to articulate skills. 
  
Recommendation: The provincial government should continue to support efforts of the Higher 
Education Quality Council of Ontario to develop a system-wide learning outcomes framework for 
Ontario institutions. 
  
Recommendation: The provincial government should develop a co-curricular recognition framework 
that institutions can utilize when implementing a form of recognition on their campuses, which should 
account for skills gained through academic work, experiential learning, and extra-curriculars which 
should extend support across faculties. 
  
Recommendation: The provincial government should provide envelope funding for the development 
and implementation of co-curricular recognition systems. 
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Education goes beyond the classroom as students learn life skills through co-curricular involvement. 
Students gain valuable experience through non-academic or non-Work Integrated Learning (WIL) 
opportunities, such as volunteer work through student clubs, peer support, mentorship programs, and 
much more. Undertaking such opportunities maximizes skill development and allows students to be well-
prepared to enter the workforce. Moreover, building on these non-academic pursuits encourages students 
to explore interests beyond the classroom and enhance skillsets in other areas. As well, considering a post-
pandemic climate, co-curricular opportunities are a way for students to get involved with in-person 
activities to further interpersonal relations that may have previously been lost. However, when students 
are involved in co-curricular activities, they oftentimes struggle to articulate the skills they gained through 
the opportunity49. A reason for this resulting  “skills awareness gap” is due to the lack of common 
terminology and learning outcomes across the sector. When students are unable to articulate those skills, 
it potentially creates the transition to the workforce more challenging50.To help mitigate this, the 
provincial government should task the HEQCO to conduct research on how institutions can set and 
incorporate learning outcome frameworks and standards for experiential learning, co-ops, and 
extracurricular in order to articulate skills.  
 
The development of methods of Co-Curricular Recognition has been linked to greater student success and 
retention. However, in Canada,  only a few universities have implemented a recognition system for their 
students. This is because implementing it is costly and requires large administrative power51. Therefore, 
the provincial government should develop a co-curricular recognition framework that institutions can 
utilize when implementing a form of recognition on their campuses, which should account for skills 
gained through academic work, experiential learning, and extra-curricular, and these should extend 
support across faculties. This should be supplemented by providing envelope funding for the development 
and implementation of co-curricular recognition systems. 
 
Engaging in paid work-integrated learning can be difficult, as some disciplines offer more opportunities 
than others. This limits options for co-curricular skill development and pushes students to pursue extra-
curricular activities.52  Engaging in extra-curricular activities is especially difficult for students from low 
socioeconomic backgrounds who cannot afford to take on unpaid work for skill development. As a result,  
the provincial government should develop a co-curricular recognition framework that institutions can 
utilize when implementing a form of recognition on their campuses, which should account for skills 
gained through academic work, experiential learning, and extra-curricular. This will allow institutions to 
encourage students to pursue co-curricular involvements to make them more viable for the job market 
and future employers. Combining co-curricular involvements in the classroom will also help to bridge the 
gap for people of low socioeconomic status to pursue experiences beyond the classroom. 
 

 
49 Craig, Ryan. "The Skills Gap is Actually An Awareness Gap.pdf - The Skills Gap Is Actually An 
Awareness Gap - And It's Easier To Fix." Course Hero | Own the Study Hour. Last modified May 1, 2019. 
https://www.coursehero.com/file/40976837/827-Craig-The-Skills-Gap-is-Actually-An-Awareness-
Gappdf/. 
50 Ibid. 
51 Ibid. 
52 Karneet Chahal, Kayla Han, Jessica Look, and Rohan Singh, Policy Paper: Student Entrepreneurship, 
Employment, and Employability. Toronto: Ontario Undergraduate Student Alliance, 2022, 
https://www.ousa.ca/policy_student_entre_employment  
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 INCLUSIVE LEARNING ENVIRONMENTS 

STUDENT ASSESSMENTS 

Principle: A variety of assessment styles allow for a more accurate demonstration of students’ 
knowledge. 
  
Principle: Summative assessments should be designed to demonstrate comprehension and general 
knowledge. 
  
Principle: Assessments should not place undue burden on students’ mental health. 
  
Principle: Students should not have their privacy or security compromised due to online assessments. 
  
Principle: Students’ privacy should be prioritized by post-secondary institutions through minimally 
invasive methods for academic dishonesty prevention. 
  
Concern: There is a heavy reliance on a narrow group of assessment types that do not encourage 
meaningful comprehensive learning. 
  
Concern: Traditional assessment styles such as multiple choice and short answer questions are less 
likely to fully gauge a student’s understanding of concepts in the course. 
  
Concern: Assessments that are heavily weighted or cumulative can be a large source of stress for 
students, which causes them to underperform.  
  
Concern: Online proctoring software has inequitable requirements, which makes it inaccessible for 
students from racialized or religious groups, and those with disabilities. 
  
Concern: Online proctoring and other surveillance or assessment tools used by universities present 
the potential for serious privacy and security concerns for students, including how data is collected, 
retained, used, and shared. 

Recommendation: The Higher Education Quality Council of Ontario should research the 
effectiveness and fairness of final examination practices and establish a best practice framework for 
final examination pedagogy. 

Recommendation: The provincial government should provide envelope funding to institutions to 
help faculty develop and implement evidence-based, alternative evaluation and assessment types. 
  
Recommendation: The Ministry of Colleges and Universities should mandate that each institution 
develop a set of standards that online proctoring software used in post-secondary institutions must 
meet in terms of equitable assessment, privacy, accessibility, and data rendition/security practices, and 
that these policies be developed in consultation with students and student government representatives, 
including students from marginalized communities most impacted by proctor software. 
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Recommendation: The provincial government should prohibit AI online proctoring software until 
there are clear standards in post-secondary institutions to ensure that students are not unfairly 
disadvantaged, assessments fairly evaluate student learning, and related student data is not at risk. 

 
The use of various evaluation and assessment styles allows a more accurate demonstration of students’ 
knowledge. However, historically, post-secondary institutions have favoured traditional methods of 
assessments, such as multiple-choice and short-answer questions. When teaching staff rely solely on 
traditional assessments, students’ aptitudes are often disregarded. Further, an over-reliance on traditional 
assessment methods does not effectively prepare and measure the skills students need to succeed after 
graduation. Studies have shown that mixed modes of assessments, like competency-based assessments, 
are more constructive for students than uni-dimensional assessments.53 Varied assessment styles, 
including research projects and presentations, can provide more accurate reflections of the thinking and 
problem-solving necessary for students to engage in the workforce. As such, OUSA recommends that 
HEQCO research the effectiveness and fairness of final examination practices and establish a best practice 
framework for final examination pedagogy. 
 
In the same nature, final examinations and academic work can be a significant source of stress for 
students and can cause students to underperform. Academic pressure is a significant factor affecting 
student mental health and was more worrisome when considering pandemic-related anxieties. 92% of 
students cited academic stress as a contributing factor to their mental health challenges in OUSA’s 2020 
Ontario Undergraduate Student Survey.54 Therefore, changes need to be made in order to alleviate the 
burden of academic stress.  Alternative forms of assessments, such as a summative paper or a series of 
tests, could provide a better opportunity for students to demonstrate their learnings. This would further 
reduce the pressure of a single high-stakes examination.55 In a study conducted in Ontario, 70% of 
students found open-book exams extremely or very helpful, and 64% found having low-stakes 
assessments helpful.56 There are many examples of alternative assessments being implemented in post-
secondary institutions. For instance, an instructor at the University of North British Columbia 
implemented an alternative assessment method in their first-year physics class. Students were asked to 
upload video explanations in response to a problem rather than completing calculations on an exam. The 
researcher found that students’ feedback on this approach was well-received, noting that students could 
recall course concepts more effectively and understand their errors in real-time as they recorded the 
video.57 To ensure that students build competencies in different areas, course instructors should aim to 
use several methods of evaluation and approaches to the application of learned material in their courses. 
Therefore, OUSA recommends that the provincial government provide envelope funding to institutions to 
help faculty develop and implement evidence-based, alternative evaluation and assessment types. 
 
Furthermore, with the onset of the COVID-19 pandemic in 2020, remote assessments and online 
proctoring have become more common within post-secondary institutions. This has negatively impacted 
students, specifically impacting stress levels, privacy, and discrimination (AI discrimination). Research on 
online proctoring demonstrates that the surveillance methods and hostile tactics used by AI online 
proctoring technologies have resulted in poor student mental health and low academic performance. A 
study revealed that students performed 10-20% better and took about twice as long on non-proctored as 

 
53 Mixed Mode Instruction Using Active Learning in Small Teams Improves Generic Problem Solving 
Skills of University Students 
54 Britney De Costa, Malika Dhanani, and Shemar Hackett. Quality: Results from the 2020 Ontario 
Undergraduate Student Survey. Research Report. Toronto: Ontario Undergraduate Student Alliance, 
2022, https://www.ousa.ca/reports_ouss_2020_quality  
55 “Alternative to Traditional Testing,” Berkeley Centre for Teaching & Learning, November 23, 2018, 
https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing 
56 Ibid. 
57 "Effectively Moving Away from Traditional Proctored Exams in First-Year Physics Courses – 
BCcampus." BCcampus. Last modified January 19, 2022. https://bccampus.ca/2021/05/11/effectively-
moving-away-from-traditional-proctored-exams-in-first-year-physics-courses/. 
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compared to proctored exams.58 While online proctoring may have some benefits, student privacy or 
security should not be compromised, and assessments should not place an undue burden on students’ 
mental health. Moreover, online proctoring software used by universities presents the potential for 
serious privacy and security concerns for students, including how data is collected and retained. 
Proctoring software typically requires students to provide access to their webcam, microphone, and other 
devices, which can give the software access to sensitive personal information. The storage of online data 
by software companies (and universities’ access to it) can potentially expose and grant inappropriate 
access to student information and recordings59. In addition to privacy concerns, proctoring software also 
raises security concerns. For example, the software could be compromised, allowing unauthorized 
individuals to access sensitive student data. Therefore, post-secondary institutions should prioritize 
students’ privacy through minimally invasive methods to prevent academic dishonesty. 
 
Additionally, online proctoring software has inequitable requirements, which makes it inaccessible for 
students from racialized or religious groups. For example, there are reports that some students have run 
into difficulties with requirements to remove head coverings at the identification phase. In one case, a 
Muslim woman had to postpone an exam because a female proctor was not available to verify her identity, 
a process that required her to remove her head covering60. Further research demonstrates that students 
with darker skin tones and Black students are more likely to be flagged by the software due to potential 
cheating61. In a campaign run by Wilfrid Laurier University Students’ Union, racialized students identified 
a number of concerns. Among several responses from racialized students, one wrote: “I was denied 
access to the quiz, even after multiple attempts of changing the lighting. I have a room with 5 LED white 
lights, the same lighting I use for all my zooms [sic] meetings, and they never have an issue seeing my face 
clearly, but LockDown could not detect my image.”62 
 
Online proctoring also disproportionately impacts students with disabilities in relation to academic 
success. Some students with disabilities may require accommodations or assistive technologies to 
participate in online exams, and proctoring software can potentially create additional barriers to access. 
Further, online proctoring uses discriminatory practices that prevent students from utilizing strategies 
during assessments. For example, some students may frequently move or use fidget tools and electronic 
aids to maintain focus, which would be flagged by online proctoring software. One student discussed how 
their disability affected their test-taking experience with proctoring software: “I process information 
differently than others. Many of my ADHD-related habits are flagged by the program (such as fidgeting, 
not being able to sit still, and needing to look around the room to regain focus).”63 Moreover, some 

 
58 Daffin Jr., Lee W., and Ashley A. Jones. "Comparing Student Performance on Proctored and Non-
Proctored Exams in Online Psychology Courses." Online Learning 22, no. 1 (2018). 
doi:10.24059/olj.v22i1.1079. 
59 Aditya Nigam, Rhitvik Pasricha, Tarishi Singh, and Prathamesh Churi. "A Systematic Review on AI-
based Proctoring Systems: Past, Present and Future." Education and Information Technologies 26, no. 5 
(2021), 6421-6445. doi:10.1007/s10639-021-10597-x. 
60 Aishah, Hussain. "BPTC Student 'forced to Defer' Exams over Fears She'd Have to Remove Headscarf 
for Male Invigilator." Legal Cheek. Last modified August 14, 2020. 
https://www.legalcheek.com/2020/08/bptc-student-forced-to-defer-exams-over-fears-shed-have-to-
remove-headscarf-for-male-invigilator/. 
61Yoder-Himes, Deborah R., Alina Asif, Kaelin Kinney, Tiffany J. Brandt, Rhiannon E. Cecil, Paul R. 
Himes, Cara Cashon, Rachel M. Hopp, and Edna Ross. "Racial, skin tone, and sex disparities in 
automated proctoring software." Frontiers in Education 7 (2022). doi:10.3389/feduc.2022.881449. 
62 Wilfrid Laurier University Students’ Union, “Report Of The Respondus LockDown Browser And 
Monitor Testimonial Campaign,” (unpublished, 2021). 
63 WLUSU, “Report Of The Respondus LockDown Browser And Monitor Testimonial Campaign.”  



27 

 

students expressed that the ableist tracking software leads to increased stress and privacy concerns, as 
their experiences with disabilities can be viewed by course instructors64. 
 
As online proctoring is problematic as it increases student stress and threatens student data security,thus  
the provincial government should prohibit online proctoring software until there are adequate 
alternatives. Post-secondary institutions are responsible for ensuring that students are not unfairly 
disadvantaged, that assessments evaluate student learning fairly, and that related student data is not at 
risk. While some post-secondary institutions are concerned about the prominence of cheating in online 
assessments without proctoring software, alternative assessment styles such as research projects, 
presentations, and video responses combat these concerns.  

FACULTY AND TRAINING 
Principle: Post-secondary institutions must cultivate a safe, inclusive, and accessible environment free 
from discrimination for all students. 
  
Principle: Teaching staff should have the right tools and training to ensure inclusive and safe learning 
spaces. 
  
Principle: Equity, Diversity, and Inclusion offices are valuable resources for institutions to ensure 
inclusive and safe learning environments. 
  
Principle: Teaching staff should be able to take intellectual risks, advance their search for knowledge, 
and stimulate critical debate in their classes as described by principles of academic freedom, but not at 
the expense of students’ safety. 
  
Concern: Learning and student well-being are negatively impacted when students experience feelings 
of isolation and exclusion in educational spaces. 
  
Concern: Teaching staff may not be required to complete inclusivity training, including but not 
limited to; accessibility and disability inclusion training; anti-sexual and gender-based violence 
training; and equity, diversity, and inclusion training. 
  
Concern: Without adequate inclusion training, teaching staff may not know relevant policies, 
procedures, or support services. 
  
Concern: Mandatory inclusion training may result in retraumatization for some marginalized teaching 
staff and students. 
  
Concern: Academic freedom has been used to justify harmful misinformation, omission, and abusive 
language during delivery of class content (such as misinformation around COVID-19 and the use of 
racial slurs). 
  
Concern: The misdelivery of certain class content based on academic freedom by teaching staff may go 
unreported and create an unsafe learning environment. 
  

 
64 Anushka Patil and Jonah Engel Bromwich, “How it Feels When Software Watches you Take Tests,” The 
New York Times, September 29, 2020, https://www.nytimes.com/2020/09/29/style/testing-schools-
proctorio.html. 
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Recommendation: The Ministry of Colleges and Universities should work with the Higher Education 
Quality Council of Ontario to publish guidelines for post-secondary institutions to create accessible 
reporting tools which protect student privacy and allow students to report harmful behaviour of 
teaching staff delivered based on academic freedom. 
 
Recommendation: The provincial government should require and provide funding for post-
secondary institutions to provide mandatory accessibility and disability inclusion training; anti-sexual 
and gender-based violence training; and equity, diversity, and inclusion training using evidence-
informed methods for teaching staff. Further, mandatory training should include opt-out options for 
persons with lived experiences to prevent re-traumatization. 
  
Recommendation: The provincial government should identify Equity, Diversity, and Inclusion (EDI) 
offices and programming as an essential resource to create EDI training. 
  
Recommendation: The provincial government should provide funding to post-secondary institutions 
to create and maintain Equity, Diversity, and Inclusion offices. 
 
Recommendation: The provincial government should mandate universities establish a baseline, 
minimum standard level of training to provide faculty and student-facing staff with inclusive 
educational tools and sensitivity training. 
  
Recommendation: The provincial government should mandate universities include a mandatory 
renewal cycle, not greater than five (5) years, to ensure training remains appropriate and relevant. 
  
Recommendation: The provincial government should create a committee composed of members 
from the Ontario Confederation of University Faculty Associations and student governments to develop 
zero-tolerance standards on hate speech and misinformation that institutions must implement in their 
respective academic freedom policies. 

 
Post-secondary institutions must cultivate a safe, inclusive and accessible learning environment for all 
students. As such, these are integral for student success and must be fostered by providing student-facing 
staff with the right tools to support the students.  
 
Existing systemic barriers can limit a student’s prospects for learning and post-graduate success.65 These 
barriers can be attributed to gender identity and expression, physical or mental ability, sexual orientation, 
race, ethnicity, religion, socioeconomic background and so on. Systematic barriers and the various forms 
of discriminatory behaviour are further exacerbated by an individual’s intersectional identity. Based on 
the findings of the 2020 Ontario Undergraduate Student Survey, 10% of students felt discriminated 
against because of their identity.66 Of these respondents, 49% said instances of discrimination came from 
teaching staff.67 Since feelings of isolation and exclusion among students can negatively impact their 
learning and well-being, it becomes crucial to cultivate learning spaces that are safe, accessible and 
inclusive. Additionally, access to comprehensive training for teaching staff, which focuses on Universal 
Design for Learning (UDL), is essential to ensure all students succeed within post-secondary institutions.  

 
65 Ministry of Education. Equity and Inclusive Education in Ontario Schools; Guidelines for Policy 
Development and Implementation. 2014. https://files.ontario.ca/edu-equity-inclusive-education-
guidelines-policy-2014-en-2022-01-13.pdf. 
66 Ibid. 
67 Ibid. 
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As it stands, training for teaching staff is not mandatory or standardized across the sector, which 
inadequately equips teaching staff to support students. These include training such as that for accessibility 
and disability inclusion, anti-sexual and gender-based violence (ASGBV)  and equity, diversity, and 
inclusion (EDI) training. A lack of formal training results in teaching facing staff feeling “left in the dark” 
on how to support students adequately. Moreover, in administering training, a barrier many schools face 
is the cost associated with providing training to hundreds of teaching staff. Whether it be creating online 
modules or meeting in person with groups, many institutions do not have sufficient resources to execute 
and facilitate training for their teaching staff. As such, OUSA recommends that the provincial government 
provide funding to institutions to administer accessibility and disability inclusion training, ASGBV 
training, and EDI training to all its teaching staff. 
 
Additionally, all teaching staff must be familiar with university policies and must understand best 
practices to support students effectively. For instance, in cases of gender-based and sexual violence, there 
are persistent barriers to disclosing and reporting cases. Significant research illustrates that response to a 
disclosure of gender-based and sexual violence complaints can critically impact the survivor’s trauma, 
healing and next steps.68  Since teaching staff often have working relationships with students, they may be 
the first point of contact for survivors to seek help and ask for resources. Therefore, teaching staff needs to 
be equipped with the proper training to support survivors. Consequently, universities must make 
survivor-centric and trauma-informed response training accessible to all teaching staff. Universities 
should also take steps to ensure that teaching staff is familiar with the community and institution's 
support resources.69  
 
Similarly, EDI offices in post-secondary institutions should be defined as an essential service by the 
provincial government. Consequently, the provincial government should invest appropriately in EDI 
offices and make an active effort to prepare anti-racism training modules. These training modules should 
be developed using evidence-informed methods, reflect live experiences, and be trauma-informed 
pedagogies to promote positive classroom experiences for Black, Indigenous, and other students of colour. 
Further, mandatory training should include opt-out options for people with lived experiences to prevent 
re-traumatization. 
 
As teaching staff are responsible for facilitating safe and inclusive learning environments, they must have 
the necessary training and resources. The provincial government should mandate that universities 
establish a baseline of training that teaching staff must complete while allowing institutions to implement 
optional supplementary training. The provincial government should require that these mandatory 
training modules be renewed every five years to ensure the training remains relevant. 
 
Teaching staff should be able to take intellectual risks, advance their search for knowledge, and stimulate 
critical debate in their classes as described by principles of academic freedom, but not at the expense of 
students’ safety. Teaching staff should be held accountable for the content they deliver and how they 
deliver it. In certain situations, academic freedom has been used to justify harmful misinformation, 
omission, and abusive language during the delivery of class content. For example, in 2022, a physiology 
professor at Western University’s medical school used the protections of academic freedom to spread 

 
68 “Responding,” Responding to Disclosures on Campus.com, accessed February 4, 2020, 
http://respondingtodisclosuresoncampus.com/responding/.  
69 Dunne, Catherine, William Greene, Shemar Hackett, Angel Huang, Rayna Porter, and Maham Rehman. 
Policy Paper: Gender-based & Sexual Violence Prevention & Response. Toronto: Ontario Undergraduate 
Student Alliance, 2020. 
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misinformation about the effectiveness of COVID-19 vaccines and other public health measures.70 
Likewise, in 2020, a University of Ottawa professor was suspended for using the N-word in class. Thirty-
four professors signed and distributed a letter defending the suspended colleague on the basis of academic 
freedom71. If students feel their safety is compromised or they are being exposed to harmful or abusive 
content, they should be able to report it to the appropriate authorities. Further, it is the university's 
responsibility to investigate such reports and take appropriate action to ensure the safety of all students. 
The provincial government should create a committee composed of members from the Ontario 
Confederation of University Faculty Associations and student governments to develop zero-tolerance 
standards on hate speech and misinformation that institutions must implement in their respective 
academic freedom policies. Moreover, the Ministry of Colleges and Universities should work with the 
HEQCO to publish guidelines for post-secondary institutions to create accessible reporting tools which 
protect student privacy and allow students to report harmful behaviour of teaching staff delivered based 
on academic freedom. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
70 Andrew, Lupton. "When It Comes to COVID-19, Should Academic Freedom Have Limits? Ontario 
Prof's Views Raise Questions | CBC News." CBC. Last modified December 13, 2021. 
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misinformation-is-hiding-behind-academic-freedom-1.6330184. 
71  Laura, Glowacki. "Students Condemn Letter Defending N-word Use at the University of Ottawa | CBC 
News." CBC. Last modified October 20, 2020. https://www.cbc.ca/news/canada/ottawa/university-of-
ottawa-professor-racism-1.5768730. 
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POLICY STATEMENT 

TEACHING AND ASSESSMENT  
 
Whereas: Students should be able to access their education through a mode of instruction that best 
accommodates their learning strategies and personal circumstances. 
  
Whereas: Teaching staff should be properly trained to deliver course content through different 
modalities to accommodate various learning strategies. 
  
Whereas: Teaching excellence should be evaluated, framed, and recognized at post-secondary 
institutions to incentivize teaching excellence in post-secondary environments 
  
Whereas: Hybrid learning environments should be offered as an option in classrooms for accessibility 
purposes. 
  
Whereas: Learning outcomes and programs such as the University Undergraduate Degree Level 
Expectations (UUDLEs) are important tools to ensure that post-secondary curricula represent relevant 
content for students’ intended career paths. 
 
Whereas: Undergraduate teaching assistants are beneficial to students by providing improved access to 
course related support and should be provided with appropriate training. 
  
Whereas: Undergraduate teaching assistant opportunities are beneficial experiential learning 
opportunities. 
 
Whereas: Student evaluations of teaching provide important feedback for teaching staff and universities 
on student learning experiences and teaching quality. 

Whereas: Student evaluations and additional evaluations of teaching must be taken together for an 
assessment of teaching quality to be balanced and comprehensive. 

Whereas: All students should be provided with accessible and equitable opportunities to complete 
evaluations of teaching. 

Whereas: Student evaluations of teaching should be fair, comprehensive, and rooted in best practices. 

Whereas: All teaching staff should be encouraged and should have the opportunity to be engaged in 
ongoing professional development related to teaching. 
  
Whereas: The diversity of teaching staff’s personal and professional backgrounds enriches the 
educational experiences of all post-secondary students. 
  
Whereas: Teaching staff from marginalized groups deserve barrier-free opportunities to be hired into 
full-time positions. 
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Whereas: Experiential learning provides valuable skills development, career readiness, and career 
opportunities for students. 
 
Whereas: All willing and qualified students should have the opportunity to part icipate in experiential 
learning as part of their undergraduate degree. 
  
Whereas: Experiential learning opportunities should provide accommodations for students with 
disabilities and students from marginalized communities to ensure all students are able to equitably 
access the same opportunities. 
 
Whereas: All qualified and willing students should have the opportunity to participate in post-secondary 
institution-facilitated research opportunities during their undergraduate education that are facilitated by 
the universities. 
                                                                                          
Whereas: Undergraduate research opportunities should provide students with skill development and 
career readiness. 

Whereas: Students should be properly compensated for non-credit undergraduate research 
opportunities. 

Whereas: Students should be able to easily understand, articulate, and display the skills they acquired, 
as well as the learning outcomes they achieved, through their experiential learning and co-op 
opportunities. 
  
Whereas: Students should receive institutional accreditation for their experiential learning and co-op 
opportunities. 
  
Whereas: The skills that students learn beyond the classroom through non-academic or non-WIL 
opportunities should be valued and recognized. 
  
Whereas: Students should be able to seek external opportunities that broaden their learning beyond 
school activities, contribute to skill development, and help them gain experiences for future employment, 
while receiving support from their institution’s services. 
 
Whereas: A variety of assessment styles allow for a more accurate demonstration of students’ 
knowledge. 
  
Whereas: Summative assessments should be designed to demonstrate comprehension and general 
knowledge. 
  
Whereas: Assessments should not place undue burden on students’ mental health. 
  
Whereas: Students should not have their privacy or security compromised due to online assessments. 
  
Whereas: Students’ privacy should be prioritized by post-secondary institutions through minimally 
invasive methods for academic dishonesty prevention. 
 
Whereas: Post-secondary institutions must cultivate a safe, inclusive, and accessible environment free 
from discrimination for all students. 
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Whereas: Teaching staff should have the right tools and training to ensure inclusive and safe learning 
spaces. 
  
Whereas: Equity, Diversity, and Inclusion offices are valuable resources for institutions to ensure 
inclusive and safe learning environments. 
  
Whereas: Teaching staff should be able to take intellectual risks, advance their search for knowledge, 
and stimulate critical debate in their classes as described by principles of academic freedom, but not at the 
expense of students’ safety. 
 
Be it resolved that: The provincial government should provide institutions with envelope funding to 
support the delivery of a wide variety of teaching methods. 
 
Be it further resolved that ( BIFRT): The provincial government should develop a set of best 
practices for teaching staff to diversify their teaching methodologies, provide lived teaching experience, 
and pedagogies that integrate the Universal Design for Learning principles. 
 
BIFRT: The provincial government should provide funding towards supporting online learning and 
remote delivery to ensure needs are met based on institutional size and capacity. 
  
BIFRT: The provincial government should increase supports for teaching staff to enhance hybrid 
learning for students accessing education remotely, particularly during short-term absences. 
  
BIFRT: The provincial government should work with the Ministry of Colleges & Universities to increase 
institutional funding and enact policy changes based on the BIFRT:s provided by the Post-secondary 
Education Standards Development Committee. 
  
BIFRT:  The provincial government should task the Higher Education Quality Council of Ontario to 
create a framework that assesses remote teaching quality. 
 
BIFRT:  The provincial government should provide funding to post-secondary institutions to provide 
training and protections for undergraduate teaching assistants. 
  
BIFRT:  The provincial government should work with post-secondary institutions to develop standards 
that define the roles and responsibilities and limitations of undergraduate teaching assistants. 
 

BIFRT:  The provincial government should task the Higher Education Quality Council of Ontario to 
investigate evaluation tools for teaching staff. 

BIFRT: In consultation with sector partners, the Higher Education Quality Council of Ontario should 
recommend best practices for the design and implementation of evaluation tools for teaching staff to 
receive ongoing feedback, as well as standards for assessing the quality of evaluations of teaching. 

BIFRT:: In consultation with sector partners, the Higher Education Quality Council of Ontario should 
develop metrics to account for biases and prejudices against teaching staff throughout the evaluation 
process. 
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BIFRT: The provincial government should mandate that the process for assessment and renewal of 
instructors take into account multiple sources of information, including but not limited to student 
evaluations and peer evaluations of teaching. 

BIFRT: The provincial government should direct the Higher Education Quality Council of Ontario to 
conduct research to inform institutions on best practices to increase accessibility and involvement in 
student evaluations of teaching. 
  
BIFRT: The provincial government should mandate universities to publish quantitative data from 
teaching staff  evaluations in an accessible manner before course registration period while following the 
metrics developed by the Higher Education Quality Council of Ontario related to biases and prejudices. 

BIFRT: The provincial government should support ongoing learning opportunities for  teaching staff 
through envelope funding for university teaching centres with an emphasis on innovation and pedagogy. 
  
BIFRT: The provincial government should create a fund for post-secondary institutions to conduct 
equity audits to help identify equity gaps in institutional hiring and retention practices. 
  
BIFRT: The provincial government should mandate that post-secondary institutions utilize the results 
from an independent equity audit to enforce equitable hiring and retention practices across all Ontario 
institutions. 
 

BIFRT: The Council of Ontario Universities, Higher Education Quality Council of Ontario, and Ontario 
Confederation of University Faculty Associations should work together to create a best practice model to 
effectively develop, incorporate, implement, and promote experiential learning experiences to all 
students. 
  
BIFRT: The provincial government should provide envelope funding to post-secondary institutions to 
increase experiential learning in disciplines where such opportunities are currently lacking. 
  
BIFRT: The provincial government should provide envelope funding to post-secondary institutions to 
implement a needs-based bursary to allow students with financial needs to have access to experiential 
learning opportunities. 
 

BIFRT: The provincial government should provide funding for undergraduate research opportunities, 
including a separate stream for non-STEM fields. 

BIFRT: The provincial government should provide post-secondary institutions with funding to create 
bursaries and grants to lessen the financial burden of students who undertake non-credit undergraduate 
research. 

BIFRT: The provincial government should task HEQCO to develop compensation models that can be 
implemented as a baseline in undergraduate research opportunities. 
 
BIFRT: The provincial government should task the Higher Education Quality Council of Ontario to 
conduct research on how institutions can set and incorporate learning outcome frameworks and 
standards for experiential learning, co-ops, and extra-curriculars in order to articulate skills. 
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BIFRT: The provincial government should continue to support efforts of the Higher Education Quality 
Council of Ontario to develop a system-wide learning outcomes framework for Ontario institutions. 
  
BIFRT: The provincial government should develop a co-curricular recognition framework that 
institutions can utilize when implementing a form of recognition on their campuses, which should 
account for skills gained through academic work, experiential learning, and extra-curriculars which 
should extend support across faculties. 
  
BIFRT: The provincial government should provide envelope funding for the development and 
implementation of co-curricular recognition systems. 
 

BIFRT: The Higher Education Quality Council of Ontario should research the effectiveness and fairness 
of final examination practices and establish a best practice framework for final examination pedagogy. 

BIFRT: The provincial government should provide envelope funding to institutions to help faculty 
develop and implement evidence-based, alternative evaluation and assessment types. 
  
BIFRT: The Ministry of Colleges and Universities should mandate that each institution develop a set of 
standards that online proctoring software used in post-secondary institutions must meet in terms of 
equitable assessment, privacy, accessibility, and data rendition/security practices, and that these policies 
be developed in consultation with students and student government representatives, including students 
from marginalized communities most impacted by proctor software. 
  
BIFRT: The provincial government should prohibit AI online proctoring software until there are clear 
standards in post-secondary institutions to ensure that students are not unfairly disadvantaged, 
assessments fairly evaluate student learning, and related student data is not at risk. 
 
BIFRT: The Ministries of Colleges and Universities should work with the Higher Education Quality 
Council of Ontario to publish guidelines for post-secondary institutions to create accessible reporting 
tools which protect student privacy and allow students to report harmful behaviour of teaching staff 
delivered based on academic freedom. 
 
BIFRT: The provincial government should require and provide funding for post-secondary institutions to 
provide mandatory accessibility and disability inclusion training; anti-sexual and gender-based violence 
training; and equity, diversity, and inclusion training using evidence-informed methods for teaching staff. 
Further, mandatory training should include opt-out options for persons with lived experiences to prevent 
re-traumatization. 
  
BIFRT: The provincial government should identify Equity, Diversity, and Inclusion (EDI) offices and 
programming as an essential resource to create EDI training. 
  
BIFRT: The provincial government should provide funding to post-secondary institutions to create and 
maintain Equity, Diversity, and Inclusion offices. 
 
BIFRT: The provincial government should mandate universities establish a baseline, minimum standard 
level of training to provide faculty and student-facing staff with inclusive educational tools and sensitivity 
training. 
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BIFRT: The provincial government should mandate universities include a mandatory renewal cycle, not 
greater than five (5) years, to ensure training remains appropriate and relevant. 
  
BIFRT: The provincial government should create a committee composed of members from the Ontario 
Confederation of University Faculty Associations and student governments to develop zero-tolerance 
standards on hate speech and misinformation that institutions must implement in their respective 
academic freedom policies. 
 
 

 

 

 
 


