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“Teaching is one of the hardest jobs — period, the end.  And 
teaching in D.C. Public Schools is even more difficult than in some 
other places where conditions might be more ideal. We want to be 
a place where people want to come and want to stay and not 
worry how they’re going to take care of themselves.”

Opening Observations

- Former DC Schools Chancellor Kaya Henderson

A fundamental of any high performing school system is the quality of the 
instruction it provides. As a Korean educational minister once observed, “The 
quality of an education system cannot exceed the quality of its teachers.”

Interesting note: In Singapore, they take “salaries of the table.”  As the Minister of 
Education explained, “We want our teachers worrying about the best way to 
teach tomorrow’s lesson, not worrying about how they are going to pay their 
bills.”
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Let’s Talk about the Nation



The 

Pandemic: 

Correlation 

not 

Causation 
The shortage of 

teachers and school 

staff has been a 

concern for decades.  

It is part of the 

American 

education culture.  

It is big business to 

supply new 

teachers to 

schools. America 

has 50% more 

teacher preparation 

programs than 

China. (4x bigger)
4

Source:
American Educator
Summer, 2003

- Ingersoll, 2022
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Why High Attrition?

High Turnover is 
Who We Are!

Average turnover 
in high performing 
countries 
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Quick Sidebar: What About DCPS?

Source: DC State Board of Education

National Average = 16%

Large Urban Average = 16%
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“Supply Chain”

Over this same time period, college 
enrollment increased by 15.6%

A Drop of 36%
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Across the Board Impact

- TNTP, March 8, 2022

There are questions about 
some organizations’ role in 
the “narrative.”  Did they 
benefit and contribute to 
the shortage?
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Surprisingly, the Problem is Not 

Supply

- Dr. Richard Ingersoll, University of Pennsylvania  (1/27/22)

“Ninety percent of the teacher shortage problem is due to attrition.”

That’s a 
difference of 
187,000+
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Why High Attrition?

- Dr. Richard Ingersoll, University of Pennsylvania  (1/27/22)



12

Why High Attrition?

- Dr. Richard Ingersoll, University of Pennsylvania  (1/27/22)
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Let’s Talk Salaries

Similarity Educated College Graduate

Source: OECD, Education at a Glance 2021

“Teachers in the United States have some of the lowest actual salaries compared to those of tertiary-
educated workers on average in the OECD. In 2019, US teachers’ salaries ranged from 59% to 66% of 
the earnings of tertiary-educated workers on average at pre-primary, primary and general secondary 
levels of education, whilst the OECD average range was from 81% to 96%.”

Primary Spending

US is 12th in 
Spending
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Let’s Talk 

Salaries

It is important to 
understand this 
“pay penalty” is not 
the result of 
teachers having the 
“summers off.”  It is 
the weekly wage 
that shows the 
discrepancy 
between teachers 
and similarly 
educated college 
graduates.

Slide #2
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Source: OECD TALIS

Teaching vs. Planning Time

All teachers work 
an average 35-40 
hrs./week

The red 
dotted line is 
the 50% line.
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Why High Attrition?

Dr. Linda Darling Hammond, LPI, Stanford University (1/27/22)
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The National Shortage 

Checklist:
 Reduced Numbers in Pipeline
 High Cost of Education (Loans)
 Low-quality Induction Programs
 Poor Working Conditions
 Obsession with Data and Accountability
 Low Salaries
 Little Time to Prepare
 Lack of Interaction with Colleagues
 Top-down Management/Lack of Autonomy
 Lack of Respect and Trust, No Voice
 No Career Advancement within the Job
 Nonexistent Job Flexibility
 Ever-increasing Workload
 Lack of Work/Life Balance
 Poor Public Narrative
 Trauma and Stress (Teacher and Student)
 ??? 

Question: How 
many of these 
factors are a result 
of the Pandemic?  
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Let’s Talk about DCPS



In 1976, Campbell wrote: 
"Achievement tests may well 
be valuable indicators of 
general school 
achievement under 
conditions of normal 
teaching aimed at general 
competence. But when test 
scores become the goal of 
the teaching process, they 
both lose their value as 
indicators of educational 
status and distort the 
educational process in 
undesirable ways.”

19

Campbell’s Law 

Raise your hand if you know a school 
district where test scores have 
“distorted the educational process in 
undesirable ways.”
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What is the “Operating 

Philosophy?” 

Fire Your Way to Better Schools? On its face, it seems 
DCPS continues to promote and leverage the “bad 
teacher” narrative to instill fear and ensure compliance. 
High turnover is the desired state, it creates apprehension 
and anxiety (“You could be next”). 

Washington Post, 8/13/21
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DC Knows this Narrative

2008 2010 2014 2018

Literally, more than a decade of teacher bashing!

The American University report – the broom is still here.

Interesting Note: DC Schools are mentioned in all three of these articles



22

Are We Asking the Right Question? 

The Question is not 
IMPACT or nothing, 
but rather is it the 
best approach?

Washington Post, 8/13/21
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Are We Asking the Right Question? 

Is the system we currently use producing the highest level of 
student achievement?  Or is there another way that would get us 
even higher and more equitable growth across the board?

Is there an approach that would raise scores and low the gap?
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The Path Not Taken 

Compared to most of the other factors 
on the chart, a single teacher has a 
smaller influence on student test 
scores than other factors. 

Stanford’s Edward Haertel for the 
Educational Testing Service entitled: 
“Reliability and Validity of Inferences About 
Teachers Based on Student Test Scores” ETS, 
2013. (page 5)

Ironically, the organization most know for educational testing around the world, 
Organization for Economic Co-operation and Development (OECD), recommended in 
2012 that the United States shift its focus from accountability to improvement.  They 
wrote in Lessons from PISA 2012 for the United States, “While performance data in 
the United States are often used for purely accountability purposes, other countries 
tend to give greater weight to using them to guide intervention, reveal best practices 
and identify shared problems.” 
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That same year, Andreas Schleicher the head of OECD’s education directorate wrote, 

“Schools in Denmark, Finland, Japan, Norway, Shanghai and Sweden have a good 

history of teamwork and cooperation. They often form networks and share resources 

and work together to create innovative practice…but this collaborative culture does 

not fall from the sky and needs to be carefully crafted into policy and practice.”  

“Collaborative Culture is the Key to Success” (March 2013) 

The Path 

Not 

Taken 
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States with the highest average salary:

1. New York $88,284 1.93%
2. California $85,390 2.81%
3. Massachusetts $84,290 2.40%
4. New Jersey $82,029 2.66%
5. Washington $80,540 5.08%
6. Rhode Island $80,208 2.10%
7. Wash, DC $79,350 1.11%
8. Connecticut $78,427 2.57%
9. Maryland $77,482 4.11%
10. Alaska $73,980 2.68%

Salary - NEA 2020 Estimations

Let’s Talk Salary

CPI – Council for Community and Economic Research 2022

State Salary Inc. 19-20

From 2019 to 2020, DC dropped 
from 4th to 7th.
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How Does DC Stack Up?  WalletHub 

9/20/21

Is high turnover a strategy?
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How Does DC Stack Up?

WalletHub says: 
50th!

Total       Opportunity       Environment
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Why Do Teachers Leave?

It is a common saying that we want “the best and brightest” to 
go into teaching.  However, once hired, the best and brightest 
find out that their “best” and “brightest” is not what DCPS 
wants.  The system wants conformity to the IMPACT system.

One of the most compelling reasons there is high teacher 
turnover is the system does not value the professional voice of 
classroom educators.  Teachers, the people who are in the 
classroom everyday with the students, feel they must make a 
choice between what they know their students need and what 
the system requires them to do.
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The Hidden Impact of IMPACT

Beyond Evaluation, DC Code 1-617.18 essentially gives the administration, without 
teacher input, the power to determine:

• How teachers plan for instruction
• What materials will be used during instruction
• When these the materials will be presented during instruction
• The actual instruction practices used and their sequence
• How instruction is assessed
• Interactions with colleagues
• Interactions with building and central administration
• Interactions with parents and community
• How a teacher conducts themselves in and outside the building
• Any many more

“Hired to teach reading, he immediately found himself caught between the kids’ needs and 
his own need to align himself with the demands of the curriculum, which was influenced by 
the IMPACT rubric. Though he supported its standards in theory, the curriculum required him 
to teach on grade level, yet his students were typically reading several levels behind. “For the 
first month, there were probably 26 out of 30 nights I came home sobbing,” he remembers.”

A Heart Wrenching Story About Why Teachers Are Leaving DC in Droves
Washingtonian, 11/4/18



Summary – Main Drivers of Teacher Turnover in DC

• Lack of professional autonomy and the freedom 
to teach

• The isolation of educators, the lack of true peer-to-
peer collaboration.

• The high cost of living in the District of Columbia

• An overarching punitive culture in the school district
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http://www.wtulocal6.org/
http://www.wtulocal6.org/


The Bottom Line:

Does DCPS want to retain teachers 

or is high turnover a purposeful 

strategy?

The actions by DCPS are the best 

answer to this important question.  
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Bonus Slide
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Item Actual 2020 Approved 2022 Change
Central $30,361 $39,568 +30.3%
DC Schools $895,982 $1,046,003 +16.7%
School Support $156,579 $237,158 +51.5%
Personal Services $878,906  (81%)       $975,072 (74%) +10.9%
FTEs 8,766.6 9,260.9 +5.6%
Nonpersonal Services $204,007 $347,657 +70.4%
Totals DCPS $1,082,912 $1,322,728 +22.1%   (15.8%)

(Dollars in Thousands)

Source: District of Columbia Government
FY2022 Approved Budget and Financial Plan –
Congressional Submission
Public Education System, September 2021

Wash DC CPI
July 2019 265.17
September 2021 280.93
Increase +5.9%
Source: U.S. BLS 
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Thank You


